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A 2 - . FOREWORD
. Experiential education has been the predominant form of learning throughout history. Voca-

, - tional education has been a part of experiential education through its leadership in establishing
e < o e r-COOPErative education programs. Since thaaaﬂy 1970s there has been a movement .in ajucatu:mi.
. expand the educational opportunities of all students to include real world learning experiences as .
part of their equcational programs. To meet the needs of research, the National Center for Research

in Vocational Bducation has estabhshed a programmatic effnft to mvestlgte the experiential edu-.

catiom hsﬁamenen - , : .
: omp ‘ . - N e f

e tivenan gfﬁtha mnﬁvatian While much activity hss taken plac:e with regards to evaluatmg experuen- -

tial education programs, much needs to be done. This timely report brings together a composite of
. the-evaluation methods and findings that have been derived from national evaluations of experien-

~ - tial eﬂucatnan programs. As the report suggests, there is a diversity of evaluation problems that still

. requnre resean;h to prawde answers to, the perenmal questions of program effectweness <
i A This project was undertaken with support from the National Institute of Education‘(NIE).

Special appreciation is extended to Dr. Ronald Bucknam, NIE iject Officer for his help and ccm=
trlbutmﬁs thrgughnut the project.

The I'EpOFt was preparsd by Dr. Mtchael R. mee iject Director; and Dr; I"iay A. Adams,» . [,
F!esearch Speclahst Dr, Jerry P Waiker Assaclate D|recmrfor Evaluatn:m was the Prlnmﬁal .

,\\ - v . . - % <
o e\ 5 .. . BRI i

P Robert E. Taylor T - T

. . _ A Executive Director S )
‘ . The National Center for Research, A Lo

, : in Vocational Education
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SECTION | . - . \

- OVERVIEW OF .-
ASSESSING .
EXPERIENTIAL EDUCATION

- * In order that the reader may have a clear view of where he/she-is heading as this report is ex)\:
amined, a brief description of the contents preceeds each major section.

- Section | contains twa chapters. The first delves into the origins and trends of experiential
education, taking us back to the time when people learned through experience how to feed, clothe,
and warm themselves. Moving to more modern times, chapter 1 considers the various forces which
have caused a resurgence of interest in experiential education and lists a variety of prog}ams which
have sprung up as a result. This chapter concludes by identifying the purposes of the report, Rre-
senting its focus, and listing the criteria which were used to choose the evaluated programs.

Chapter 2 has been built around three frameworks: -
e goals
- s outcomes :
e key features of experiential education programs

The evaluated programs can be grouped around five basic goals. These goals have been used as the
first framework by which to categorize the programs. Outcomes represent the second framework
through which to.examine experiential education programs. We have considered not only desired
outcomes® and societal outcomes, but potentially undesirable outcomes as well. A wide range of
key features is offered as a third framework ah which'to build an understanding of experieptial
education. For each framework in chapter 2 a chart is included which illustrates the concept
being discussed. ° B

*




CHAPTER1 '
INTRODUCTION

.

Origins of Exéerieﬁ(ti}g&'ucaﬁon

L=Y

, : Since the early 1970s there has been a mcvefﬁ'ent in education to expand students’ oppor-
tUﬁitiés by includiﬁg prggrarﬁs that pr’ovide Iear’ning éxperiences outside sc:hool Much cxf thié E’Ffort -
educatlgni in thenr s:mplest fgrm expenerrtlal eduu:atlan pr ograms ernr:has:;g Iearnmg through
éxperience rather than through books, :

For example, if students were interested in studying journalism they could approach the
.subject in many ways: reading about it, looking at newspapers or magazines, observing others
writing articles, or writing articles in a journalistic style. Only the actual experience of writing
. articles in a journalistic style would constitute experiential learning. Obviously, this type of learn-
ing can occur inside or outside the school: An experiential program designed for students interested
in becoming professional journalists would involve students in the actual work experiences of the
occupation outside the school setting. Thus, in our example, the students would enter the jour-
~ nalists’ environment, perform theirsork activities, and-gradually acquire the knowledge and skills
required to be a journalist. For purposes of this report, experiential learning means learning about
work and other life roles by performing them and involves expandlng the educational environments
to places where those rD|ES actually occur,

=
Experierntial education is not new. In fact; it has been the predominant form of learning
throughout history. Prehistoric people learned thrgugh trial and error to feed, clothe, and warm
themselves; in medieval guilds a boy learned a trade as an apprentice to a master craftsman: in early
America agirl learned canning, meat preservation, and sewing by daily experience with homemaking
isks; when learning began to move away from the home, many land grant cotleges provided oppor-
_tunities for students to learn through fpxnerience in agriculture, engineering, and other practical
, ’ +1bjects; within the last cegtury there has been an increase in experientiat education programs at
: 1 cofllege lavel thr@u%y‘??t‘[ernshms in medicine, teaching, law, social work, and many other fields;
. the secondary and upper elementary levels, students have been participating in experiential
tication through vocational education co-op programs, Juniar Achievement, 4-H Clubs, and 5(:) on

1ome time,
, &

Current Trends in Experjential Education

Recently experiential ecucation has been gaining momentum at the secondary and post-
ndary levels of American education. A variety of individuals with chifferent [ie lb[}f‘LtIVP‘% are
ested m\thls forim aof learning. For ca~mnple

e Studénis are interested in receving an edtcation more relevan to therr roles as adults.

* Employers are reading for oxperienced workers,

Q E <
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- Purpose of the Study
. SDCIETV is anxious to allav' iate the pmblem of unemplaved youth by providing paid wnrk
expenenﬁs that can also be educstlanal

e Educators and parents want to assure thgt nudents graduate from educatlnnal bn:grarr\g
with specific competencies for per‘fnrmmg work and life roles, .

) Educatncnsl pchcy makers want to reklndle puhln: support for edi catmﬁ thrcugh- more
relevant programming. : : f S

. Taxpayers and Congressional representatives are cancerned about the |ncreased problems
of unemployment, alienated workers, and misuse of welfare among youth.

A variety of experisntial adue:atigﬁ prcgrarns have sprung from this foundation of interest
and concern. The programs have emerged under many names including:

. Wori experience pfﬂgrarﬁs . * Work study programs
* Work education programs . Pre-apprenticeships
e Manpower programs 7 e _Internships
¢ Employment/and training programs ‘e On-the-job training - .
] o .
e Career education programs s Apprenticeships ‘
{ . -

¢ Cooperative education programs

Purpose of the Study &
There are two major purposes of this study:

s to salect experiential education programs from vocational education, career education, and
-CETA in order ta cimpare their géals, outcomes, and key features N
* to examine the ways these programs have been evaluated to identify evaluation problems,
successful evaluation strategies, and successfully measured variables.
’ +

Focus of the Report .

K

The experiential education praggams in this document were chosen on the basis o¥the follow-

ing guidelines;r .

¢ They represent thé available range of pu, poses gﬁd features.




INTRODUCTION

{

- .. . .® They have been rigorously e?valuated through multiple strategies, géneralizable samples,
-’ . and a range of variables. e o _ 7

~e They are operating in more than one setting. IR '

N : ) I . .
\ e Tﬁay appear to be enduring over time thfough adc;p_tiﬁns and adaptions.

-

‘They are for youth age fourteen to twenty-five.

-y

: . _ ~
* They are sponsored by schools or jointly by schools and the employment cammunitg ;
rather than solely by employers or unions. ' S X

" They provide initial training experiences outside the school facilities,

Approach

The basis for thjs report was a literature review which was supplemented with program mate-
¢+ - nials that focused on describing the goals and pperations of each program. Additionally, more -
detailed and candid information_about evaluation problems and successes was obtained from

: unstructured peisanal_ interviews. with evaluators of experiential education programs.

v. - -

}t‘x' - v
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, [ CHAPTER2 E———
B --GOALS, OUTCOMES, AND KEY FEATURES s
s OF EXPERIENTIAL EDUGATIDN PROGRAMS —,, ——

i

toL

. An Experlentlal aducation program js usually considered. successful if it meets its goals, if the
* “+earners demonstrate a positive change related to ;he objectives, and if any unexmected effects of _
the program are positive. The purpose of this chapter is to describe three frameworks that-were
‘ developed and used to provide initial answers tu questions relating to goals, outcomes, and key
features of experiential education programs. These frameworks are based on the authors’ experi-
ences of evaluating an experiential education program and their synthesi¢ of the literature. They
are, therefore, subjective and holistic in nature. They were deveioped in response to the need to
describe expefiential education as a phenomenon occurring in educational settings, Many programs
were reviewed, and accordirg to the criteria described in chapter 1 the follgwmg five programs
were selected for analysis in this report. .

s Experience-Based Career Education (EBCE)

s Career Intern Program (CIP)

* Executive High School Internshrs Program (EHSIP)
+ Cooperative Education Programs (Co-op)

+ Neighborhood Youth Corps (NYC)

Goals of Experiential Education Programs

In developing this fr amework, considerations focused on the goals of existing experiential
education programs. Five basic goals or purposes were identified: .

To build job skills. Some programs emphasize development of work skills, Work skills
may include job knowledge and skills in entry level and advanced areas.

= To strengthen academic skills. Many programs emphasize the developiment of academic
skills as a secondary focus. For example, the Career Intern Program worked with potential
high school dropouts to improve both their reading and math skills and their interest in
learning through a eombination of mini-courses and work o axperiences.

&

To facditate carecr exploration and development and life skills, Career educat.on programs,
such as Experience-Based Career Education, primarily emphasize career development
through exploration in work settings.

= o facilitate personal growth and matiration. i:xpemrmal education programs, such as
_the Executive High School Internships Program, emiphasize personaldrowth and maturation

through work experience,

s o provide incorné drid secial remediation for special needs groups. Programs suc .. CETA's
work experience programs for youth and voeational education work study programs prima-
rily emphasize employment for the purpose of trans ferring incame to disadvantaged youth,
Fhemes such as skill or career develinment or academic progress are many times viewsd

a5 secondary purnnses, @
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Qutcomes

Most experiential education ph::grarns cut across these five goals with some emphasis on all of
them. Few, if any, can be completely categorized by only one gggl, Most programs have a range of

goals, some primary and some secondary, in order to help youth rmake the transition from school

to work. Figure 1 shows the framework that was derived from the five goals. The figure displays
the five programs in relationship to the primary and secondary goals af experiential education

~ programs,

Outcomes of Experiential Education Programs

Typical evaluation approaches include reviewing program objectives, constructing evaluation
designs that use comparison or control groups (when possible), and developing evaluation measures
and techniques that permit determination of how well stated objectives were achieved. Many pro-
grams state general kinds of expected outcomes rather than specific objectives. Because of heavy
reliance on the use of stated program outcomes, it was necessary to develop an evaluation frame-
work that describes experiential education program outcomes.

Desired Outcomes

+, i
™~

\ Within a framework of themes and ;E’Fp\gses, the specific -goals of experiential education
programs can be defined. However, since the programs are experiential in nature, many of the
outcomes of these programs are elusive and difficult to define. The framework presented in Figure
2 represents an initial effort to categorize the complex array of program outcomes of such pro-

grams. It snould also be noted that this array represents desired outcornes rather than actual
measured attainments. The outcomes encompass those for students and society, at large,“as was
discussed in the introduction of this report. Moreover, scme of the outcomes are considered to be
both positive and negative in nature.
Societal Outcomaes

Some of the broad societal outcomes of experiential education programs are—

¢ involving the employment community in education;

* changing the roles, respcnsibilities, and rules for educating youth;

« upgrading the skills of those entering the labor force;

+ delaying formal entry into the labor market for part of the popu ation so others can assume
the jobs;

+ increasing the demand for teenage labor;
e supporting local economies through stipends to youth;

* ncreasing Cjzmn;}iﬁity support far educational*programs:

aal
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GOALS, OUTCOMES™

KEY FEATURES

.
: Figure 1
’ Primary and Secondary Goals of
Selected Experiential Education Programs
B 4
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Figure2 "

Framework for Defining the Duthm’é% of Experiential Education Programs

EXPERIENTIAL EDUCATION éR_QER_AM GOALS

]
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KEY FEATURES

‘ F ) - ® - = >
¢ increasing the extent, to whu:h nenwHite youth gre subsntuted fDr whlte ycruth in the \

lahor market - : i
S E

= i
.
— - -

oF

Potentially Undesirable Outcomes ‘ | : ‘ 4
o & . )
Critics of experientlal education have posed some potentially undeswable outcormmes D\f\these
programs. Forexample, sach programsas(e criticized for—

Lo s tracking students into low pay,?g, dead-end jobs;
B F
] . ° R _ . . =
= lowering academic achievement by taking students away from regular classes:
» necessitating higher costs for education (job supervision, transportation, etc.);

» accelerating entry into the labor force rather than further education’

. promulgating capitalistic and protestant work ethics in a one-sided manner;
3  accelerating premature maturation of young people by askmg them to fum:tnon as adults
in work roles at too early an age;

providing free or inexpensive help to employers:

displacing older full-time workers by substituting part-time student learners.

Experiential education program outcomes are mpor‘tant to the extent that goals can be dif-
feremlally mterpreted As the mterpretatlon affects program outcomes, so the outcomes affect the

1

\ " Key Features of Experiential Education Programs
4
The framework to identify key features takes into account the fact that existing programs
often take on a variety of forms and meanings under the general heading of experiential education.
The programs vary on dimensions such as their purpose, the type of studerits they serve, their
physical location, their length, their format and their sponsor. A fFameworjk of some of the key
features of experiential education programs is presented in Figure 3 and described below.
{

Framework of Key Features

Purpasg The purpose of such programs can be viewed on a continuum with income transfer
and praduttmty at one end and personal growth at the other. As discussed previously, many pro-
grams have multiple levels of purpose. .

11
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K‘?/ Faatures
- . Figure3 o
Framework QE\KBV Features of Experiential Education Programs®
. o % . . e n
- . e _ .

- - S —— — . S —— — - —
FEATURES || ~ RANGE OF OPTIONS ¥ :
Purppse %% || Provide Build Strengthen Fasilitate Facilitate \ |

' Incgme Work . Academic~ Career . Personal
_ Skills - and Life ~ Exploration Growth
) - Skills L
_— — —— il — S T\ e = )' e — =
Paymant None . Partial \:j Full ’
.l = T . ‘, : — — V ";'*7 f B
Academic Nane ) ) Partjal Full’ -
« 1 Credit B B L

Joint School
& Nonschool!

Full

Supervision .
School e

E

Full Nenschoaol

Length of Year or More' School Term
Program

Part of

School Term

Field Trip(s)

Full ’
Time

Daity Time
Commitment .

L

Part
Time

Work/ Work Setting . Daily Mix of
Academic Only ¢ Classes and Work
Mix ) . -

Y —

Work Setiing
‘with Periodic
__ Seminars

School Sétting
with Periodic
Work_

K
Type of
Work

Unskilled Semiskilled

il

Technical

/ Professional

Elacemeht A ‘Related to Unrelated to
Future Plans _ Future Plans
of Student s of Student

— — 1 — — _ —_— _—

Planfing

of the ] -

Learning ' ! CohTT

Outcgmes ™ Low Moderate High

from the

Wark

Experience

S — _ ) _ - — . _
- Student High Post High
Composition School X > School R
\ “Giftgd"and Average Disadvantaged
It Above .
Average
Cost Low Moderate High
[
)
I
g - h
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GOALS, OUTCOMES, .
KEY FEATUREYS

- . B A

a % Payment. Studerits receNe fuII partial, or no pay for thew experiences, Students usually
' reé’ewe pay when their psmmpatlgn results in employers’ benefitting from the Students activities

(i.e., productivity) or to provide income transfer to disadvantaged youth. -Little ar no pay is in- \
vc;lved when students’ experiences are generally educational rathér than beneficial to the emp ovyers. - i
. 4{}% {k\m ;%

Academic credit. Students who complete experiential educ8tion programs receive ac: esTIic
(LCredit ranging from partial to none for their pamcupayon In some cdseés it is awarded “'pgst facto”’
thrcugﬁ a varfety of student assessments (e.g., written tests, oral exams, portfollés of wonk’ sarﬁples
performance testing, etga. /- om . " (

= ‘5.';‘-/ . - i

Supervision. Exper!entlg pr@g}ams can be supervised completely by the school, completely
by a participating business or Industry, or jointly by both agencies. Programs supervised by the
school are some#imes called sponsorea programs; the others, nonsponsored,

Length of time. Great variety EXIsts in the amount of time students spend in work settings. In
CE A and EHSIP programs, students spend the full school day in the same job for the entire
mester. In cp-op and wo study progréms students spend only part of their day in a work set-
j_/ ;mg with the ather part spaﬂt»m classes and other school activities. In EBCE and other career edu-
' fatnoﬁ programs, the students rotate through a varuety of work settings f'or a serﬁester as part of .
\ .

heir school day. ) '
.

A} : T ¥
Daily time. commitment. The amount of time students spend in experiential prpgrams varies
.from full-time to part-time. The pattern ranges from one full day a week for an entire term, to
several hours each day for part of a term, to a periadic field trip.
3

' Work /academic mix. Some experuerﬁtlal education such as a work study, program or a CETA
program is just work experience. There are no courses qr seminars provided for students to inte-
grate what they are learning on the job with underlymgﬁtxnm:npleg and general: zgtlﬂﬁs Others,
like the EHS| Program emphasize work experience, However, studerits meet once a week for a
seminar to reflect on what they are Iearmng Other programs like g vocational education co-op
program and EBCE combine an equal mix of work experience and telated classwork. Still other
career education type programs like CIP are primarily academm clasées with some field experience
incorporated. { -

- Type of work setting. Experiential education occurs in a variety of work settings and occu-
pations. A work study or CETA program may place students in unskilled or semiskilled.occupé\
tions such as fast f(’)??d service, sales, groceries, janitorial, and hospital servicei A co-op program
would generally plite a student in semiskilled technital occupgtions éuch as s arial, agribusiness,
welding, or child care. A career education proggam Sud'r%E mlqht plat a'stl dent in%®\ range
of occupations from unskilled to professional. The EHSI Progrsrﬁ provides students exposure to .
the work of government officials, doctors, and other professional, and busmess people R

- 1~~ =
Planning of the work experience. Some prog;/%s permit students to plan or contract for their’

experiences with little or no adult supervision duriAg the term, Others encourage joint pﬂann(ing by
both teacher and student. Stil! others are planned and contrblled solely by the teacher, while
in others most planning is done by a participating employer. Since employers or commumty spon-
sors have considerable control over the structure and context of students’ learning,’the value of the
work experience gfeen depends heavily on the employer.
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Key Fiituf?-i ) .

== 4
E N s

e

Studeﬁf compoesition. Ekpérlentlal educatlerr pmgrems serve yeuth from fourteen te twenty .-
one end include s@ndary and {aostseeondery pregrems The terget audience they servé varféﬁ as
well. ‘Most manpower. work expenem‘:e programs and work stddy programs serve disadvantaged® <. g
youth. Vocational education co-op programs servg priMiarily ayerage youth, A program, such as » '_
EBCE is for all students WhIIE the EHSI Qregrarﬁ generel!y attracts gifted and abeve average youth. «
¢ .
C‘est to school.. The per pupll cost of en%xper:eﬁtlel edqeatlon gragrem COMRrS a wide range.
The average cost ger pupil for a ‘secondary vocational educationcasop program is®5125%while the
career invern prdgram (CIP) costs $2,732.,However, the CIP costs reflect she tota) educational
program while the co- -op figure re reseiits only perf of the cost for educetmg a voeetnornel student.
.; . Y
The importenee of delineating the key features of experiential education programs-gYo illus-’
~ trate that there is no singulartreatment or program that represents experiential education. Partly
' beeause of the dlverse student eopuletlons and local community needs, key features are combined
¢« incomplex and unique ways to achieve prﬁgram goals and outcomes. - There does not appear to be
a consisterdt one-to-one eorrespendenee Between key features and program goals and outcornes.
That is, i#*the ?cel is career development, the program may or méy not pay students for their expe-

,‘q,;:‘" =

rience. There isdittle evidence available to ) support the benefits of one key feature over another
/ ‘with regard to aehlevmg similar program goals. |t seems that the environmental context of con-
ditions leading to program development affect the combinations of key features (program activities)
.that eventually become an EXDEFIEI'IUE| education program. The development of programs may
also represent the realitias of political compromise between educators and the work community.
The point is that the programs are not a singular treatment based on a coherent theory of edu- ,
cational instruction or youth develcﬁ:nment but represent a range of treatment all of which are
believed to achieve similar goals. i, : ’

-

. Development of Vignettes

’ = 1‘ 1 £
As described earlier, the foIIowmg five programs we} selected for ena&vsnr
« Experience-Based Career Education (EBCE) z

i

¢ The Cereer Intern Program (CiP) " J . | .

A}

e Executive nglz Sehool |ﬂtEFﬂShiP§ Program (EHSIP) ' ' v

)

Gooperative Voeatloﬁel Edueetteﬁ {Co-op' .

. Neighberhood Youth Corps {NYC) o -

== . - v
The vignettes in Section || are organized around the frameworks for describing the goals and
key features of experiential education programs. Figure 4 compares the goals and their intended
outcomes (from Figure 2) for each of the programs, while Figure 5 compares the key features for
the programs.
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{ - : & ¢+ Figured \ _ w ‘
g° Y T ~ Coemparison of the Goals of Five Experientiia_f Education Programs .; ~°

—

. ) g - . AL PROGRAMS b

. GOALS : |— | — L

- de
= = - A
, - EBCE T cip : EHSIP ~ CO-0OP NYC .
Job Skill =7 T e - ) ) Job placement | Increase er’th;:y:
Development . 4 VR : : ' 5kill training -« ment of yogth
: * = ’ : - . e . = H H * T
‘ e - , . : - Skill training
— — g — e _ - - J—

o o ‘ 1 ) - 1 - " o
Academic | Prablem solving | Upgrade cognitive Writing skills l .
Development skills “ L skills and academic Understanding—,,

Reading skills achievernent | of organizations
‘Basic quantitative Understanding of
hd skills ' . : executive per-
i : Writing skills = . forfnance
= - B — — — N = — K — o — —
Career oo sarger iifor Use career | . Work Habits | .Eareer decision . .
Bevalopment mation information - - : " making '
& Lite Skill, Know careers . Make career plans ' Work habits
Positive attitude © [ Awareness of :
Make career/edu careers .
| cation plans Career plarnning - .
Obitain employ- f arfentation v
ment information + h B
] L . : .
Persohal ‘ Oral commurfica ™ Sf}lf[cancr‘m Oral cammunica- Responsibility
Grawth ,:f tion . - e “tion ‘ and leadership ;
Development " o o] Setf-knowkedge . Self-canfidence Attitude '
& * Interpersonal ) Self-knowlecdge - develapr. ot
. v skills o ) Decision-making
skills .

— — — I — P — P L _ P
Social . ‘ 1 Increase high Financial Reduce teenage
Hemadhianon schoaol benefits crime

completian Redistribute income
to poor
Increase lifetime
earnings of
enrollees
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-
Key Features
S
. Cnmpanmn af the Kay Faatures of
~+Five Expenantnal Education Prggrams
KEY N ] - _PROGRAMs = o )
FEATURES | gpce cIp EHSIP Y coom NYC,
T B - ~ - 1 o % ~
' , S - N o
Primary Facilitate Strengthen’ Facilitate Build %sf&r
Purpose career academic and personal work gncome
development life skills growth skills T
. .o , . i | I .
Payment - Generalty '\Janer 1 None Partial Fuil
none : g‘ . - to full \
Academic Full 1 Ful Full Full Partial
Credit ] :
Supervision Schoal Joint schoo! School Jointschool . |.Full
and nonschool ' and nonschoo! | nonschool
— _ — N i £ - - — : —
Length of School term :3‘ Year ¢r School School term Year or
Program mare more s term ar more more )
Time : Part-time Fuli-time Full-time Part-time Full-time
Commitment |, , :
I N N — _ N \ _
: *. . ' \ .k
-1 Work ngekly mix of Primarily class | Primarily work Weekly mix of Work setting
\i‘ﬁademic classes and .| setting with setting with classes and | only
Wix _ work periodic work periodic classes work '
e - L e — — .
Type of * Sermskme% Unskilled and Professional Semiskilled ) Unskilled and
~“*Work technical, ahd semiskilled and technical semiskilled
Placement professionai
Planning of High - Moderate Low High Low
the Learning
Outcomes
from the Work
Ex?errrum(;e 7 , o , B B _ ] _ B 7 L
Student All Disadvantaged Gifted and Average Disadvantaged
Campositiorr students _ above average
Cost Moderate High ($2,732 Moderate Low (125 High
per student ($634 per per student)
basedon 11 student)
months)
O
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SECTION i1 .

VIGNETTES OF:
EXPERIENTIAL EDUCATION
" PROGRAMS r

|
Section |1 takes a closer look at five experiential educatior nr \grams. |n fashioning a vignette
of each program, we have viewed it from various angles. :
3;; \\
* How was the program develnped? el
. * Who are the participating studer t<? /
* What are its goals?
\_,_,,1 ‘ ¢ What are its key elements?
- * How was the evaluation done and where is it reported:
e What are the evaluation findings and what are the evaluai.on problems?
. el
. Chapters 3 through 7 sketch a few of the existing programs and offer a view of the immense
. diversity that is experiential education. The experiential education programs described in this
section are: :
e Experience-Based Career Education
¢ Career Intern Program
» Executive High School Internships Program
¢ Cooperative Education :
¢ Neighborhood Youth Corps
8
17
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"Asians, and whites. The Northwest H:.";mnal Educational Laboratory established Community

CHAPTER 3

Introduction

.
The program ff?‘SLfl[]);Ull for each program included in chapters 3-7 s guided by Figure 5in
chapter 2. The evaluatiomnr /m//m/s for each program are presented in the order described in Figures

2 and 4. .

*.. Pragram Description

,,,:L:_

’

Overview ’ , {
\\

Experience Based Career Education (EBCE) allo s smden‘fé“t@ participate in a series of short-
term, individualized work experiences as part of their high school curriculum, After these explora-
tion activities students may choose to be exposed to several careers th: ough career EXDPFIEHCES in
woftk settings. .

Student Composition ,

EBCE is open to all high school aged stu its who likefto leac by doing. Participants repre-
sent a cross section of ability and achieveme tf\,m as well ¥5 sex and ethnic groups. It is not neces-
arlly a program for cjmpnur or for gifted students, although both are represented.

Prcgran: Development and Organization

EBCE began early 1n 1972, Under the sponsorsim of the United tates Office of
{USOE) and later the National Institute of Education INIE), pilot nodels of EBCE were dev
and tested in four quite rifferent econamie settings by four educationa laborataries. The
Fducational Laboratory “egan a program using the government and industrial resqurces of West
Virginia's capital, Charleston. The Far anl Laboratory for Educational Research and Development
set up 1ts Far West School in Oakland, California, an o ea with an ethnic mixture ()f t lacks, Chic

o
m
W
L -
)
st

L EXpe-
riences for Career Education (NWREL) in Tigard, Oreaon, o Portland suburb. Phuldd clphia’s Research
for Better Schools (RBS) buyan its acalemy for Career Education in the dynamic politica and
economic atinosphere of the inner ity

The pilot test of the four EBCE miodels mvolved 600 students i grades ten rhrmn;l"l tweive,
These original EBCE mmipl' {with ac (Hrll[)dll\,/lflt) implementation guidelings and curriculum mate-
riats) are currently hemneg dissemimated. U50L, throngh thea Part (3 programs, has provided con
aderable financial assistance for s;(;ln’)nl‘«, m[uref:h‘xl iadopting o adapting one of the EBCE n-adels,

“Adapted fronm Rex W, Hagans,  Vhat 1s Espenence Based Cafeor o ducation?”

s Career Efucation Joormal, 33, Nao 3 5y 19 76) -

i

&

et



FProgram Description

Géais
The goals of EBCE as described by Cordor and Watkins (1976) are illusfrated below.

|.  Career Development Skills and Knowledge

i-1. The studeﬂt can integrate information about accupatmns with information
about self.
-2, The student can locate and use information about occupations.
I-3. The studem hasa pci:sntive attitude toward career planning.
o
-4, The student knows tlye functions, characteristics, and requirernents of a broad range
’ " of self-selected occupations.
N “‘\ . .
-5, The student knows some of the factors associated with selected occupations that

contribute 1o job success and satisfaction..

I-6. The student will demonstrate that he/she has made an informed decision regarding
his/her post high school educationai/vocational plans. . :
= T
1-7. The student can obtam employment information, complete jClb applications, take
interviews, write letters of application, prepare a resume, etc.
i-8. Students who have tentatively selected a career area can begin to acquire some of
the related job entry skills and Experlence -

1. Self-Knowledge: Interests, Abilities, and Values

{I-1. The student can accurately demonstrate awareress and unéierstanding of his/her own
current interests, abilities, values, and limitations relevant to career goal selection
and achievement, and recognize that these may change with further education or
experience. ’

I1l. Reading Skills

t11-1.  The student can read selections from a newspaper or other popular pe}riodlcals
and—

a. recognize the main point(s); “
b. recognize the author’s purpose;
c. locate specific facts and details. i
I11-2. The student can read and comprehend materials peftaining to his or her areas of
career involvement, such as instructions, manuals, forms, parts lists, and technical
articles,
|
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- EXPERIENCE-BASED
CAREER EDUCATION

,\ -
} .
[11-3.  The student can read and comprehend materials appropriate to I'is 6r her
avocatiopal and recreational interests,
3 Vo
[t1-4, The student can read Eelectlons required for educational or oaccupational
advancement and— -
a. define the author’s pufpose and support that definition with evidence;
b. identify and explain different levels of meaning included in the seléction;
c. identify biases with supporting evidence;
d. extend interpretation beyond the printed infermation;
e. recognize and describe differeqit writing styles.
%
IV. Problem-Solving Skills . '
'Iv 1. The student can define his/her problem by identifying a need or a discrepancy
between where he/she is and where he/she wants to be. This can be In a per-
sonal, group, societal, academic, and/or career situation, .
) 7‘7 . =
IV-2. The student can use a variety of sources and technigues of data gathering.
IV-3. The student can propose alternative solutions, anticipat e consequences of various
actions, and implement a course of action.
'i‘ _ : i - )
V. Oral Communication .
o - j‘f' :
V-1, The student will gemonstrate an ability to communicate orally both ideds and
* feelings in a manner that is effective and appropriate to various qutuaugns smmal
schoo:, or work). \
V.2, T e student wili demonstrate an ability to listen effectively.
Vi, Writing Skills
Vi-1. The student can express in writing ideas and feelings so that most people gaf
understand what was stated. : .
Vi-2. The student can write clearly and dorrectly the materials pertaining to his/her
areas of career involvement (e.g,, reports, orders, records arnd forms).
‘VI-3. The student can write letters, descriptions, and reports requiréd ’in"‘ﬁ»@rmal daity
ltving. | :
VIil. Interpersonal Skills
- VIl 1. The student can effectively participate in peer and adult interactions based on
) appropriate role relationships and obligations; accept the validity of ing {ual
rights and perceptions; and t:nrltnbu'nm to th resolution of conflu:ts rFsuItmg from
differing personal needs and Ivalues.
' 21
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- Program Description

T VIE2: The student witt demonstrate the abitity to cooperate with ﬂfhﬁl’! as@ means ﬂf

‘ attaining goals.
VIil1. Basic Quantitative Skills

V\IHI 1. The student will demanstrata an ability to comprehend and interpret information
preserited numerically and graphically in newspapers and weel§y,_news magazines.

V11)-2. The student will demonstrate correct performance of arithmetic Dperatxons neces-
' sagy for successful daily living, such as—

a. making and receiving change;
' b. modifying recipe quantities;
:?_,J:! maasurmg ItEmS v
-~ d. doing comparison shcppmg, -
e. generally dealing with weights, mpasures, calendars, ;Itpcks, etc.

Vill-3. The student will demonstrate correct performance of mathematical operations
necessary for his/her chosen career, or for meeting the requirements for con-
tinued study if a continuation of formal education is chosen as the next ﬁatage
in career development. |

I1X. Maturation Skills

. B H
IX-1., The student will demonstrate the ability to use direct sau}*ces; (i.e., observations
or interviews with relevant people) in greater proportion to indirect sources

(i.e., books written about a topic) in gathering information for reports or projects.

1X-2. The student will demonstrate the ability to conduct conversations with an adult
that reveals the student’s self-confidence, abifity to discuss a fixed topic for a
reasonable amount of time, and an understanding of the other person’s message
and feelings.

IX-3. The student will demonstrate the ability to cooperate with adults and assuine
responsibility for carrying out tasks which he/she agrees to complete.

1X-4, The student wiII de’r’nons*trate an increa'se in behaviars that reveal a ‘tt:lerance’for

ness to change and a w:llmgness to trust others when circumstances warrant.

Key Program Elaments
The features of EBCE ihat distinguish it frorh other forms of instruction are listed below:

e The fact that students are not paid for their work but receive academic credit and the
standard diploma of their high school.




EX*EHIENEE BASED

,E ER EDUCATIDN

- . '

' mcﬁmmaradwmbﬂarms invotved in policy and decision

u

* A system of ac:nuntsblilty that fﬂS’tErS students’ assumption of respanmblhty and assures
the program’s educational integrity.

¢ An emphasis on using community sites as the principal bases for learning experiences.
e An integration of the traditional role of teacher and counselor and a sharing of these
roles with other adults in the community.

«~e An individualized instructional sy'st,ern based upon assessment of student needs, prescription
of experience-based learning activities and synthesis of carﬁmunity experiem:és,

e A basic skills component that focuses Qn‘readmg, writing, and mathemstlcs as they are used
by adults in the broad community. :

e A life skills cﬂmpﬂﬁerﬁiiiiaws students to obtain a variety of real experiences in
political and civic activities, personal finance, and maintenance of persond\health.
N _

e A career development component that guides each student through a sequence of career-
orierited learning activities at various levels (exploration, in-depth investigations, etc.).
N , _

The Students’ Experience in EBC‘.E&
*

The key program elements are woven into the daily experiences of students in a variety of
ways. For example, one EBCE student selected a railroad company, a business forms manufacturer,
and a medical laboratory as learning sites. The student met and talked with a yardmaster, a tower
clerk, a billing clerk, a carryall driver, a union representative, a salesperson, three lab techmmf
and the laboratory director. From them, the student learned about the effects of routine and
monotonous tasks on workers, the benefits and disadvantages of different union jurisdictions within
a single company, the importance of being able to visualize design problems, the skills necessary to -
help-clients articulate their own needs, the status of minority employment in two different firms,
the advantages of different lab techniques, the irﬁportancé of.a service orientation for business
success, the approaching.mayoral elections, and the Watergate hearings. With their guidance and
the guidance of his learning coordinator, the student read a book on the history of unions and
several chapters in a college text on clinical diagnosis and laboratory methods. He helped to design
a business form, program a computer to keep track of several train locations at once, and run a
chemical test for pregnancy. He worked on upgrading his math skills in the area of ratios and
percentages 3o he could complete a culture analysis. Throughout this entire process, the student

‘was treated as an adult, assumed responsibility for meeting his own appointments and completed
a complex science project at the medjcal laboratory, complete with performance objectives. In
addition to the science project, he also completed a number of less complex learning activities
related to his diagnosed interest in politics and psychology. He then moved on to a project in‘'the
field of communications where he extended his already considerable skills in writing.

2
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e = oo o Eveluationof EBCE - -

Multiple evaluations of EBCE have bedh conducted by verious agencies. 3
Evalunmn by ﬂie Four Laboratories
Eich of the four educational labcra’tﬂngs cenducted an extensive evaluation of the implemen-
tation of its EBCE model.
Method. These evaluati::ns included :everal methods and instruments. For example:
* Parents of students were surveyed about the EBCE program in which their son or daughter
was involved,
» Resource persons from the community who had sponsored EBCE students were asked to
respond to questionnaires regarding their involvement,
s All four programs measured the reading and arithmetic achievement of their experimental
and control students using the CTBS on a pre-post basis. :
¢ At three of the laboratories, a 50 percent sample of experimental and control students were
selected and interviewed by a third party evaluator,
o The Assessment of Student Attitudes was given to both experimental and control students
at two laboratory sites to measure attitude towards school.
5

» Graduates of EBCE were interviewgcf by a third party evaluator to assess the after school
effects of EBCE on students.

* e A variety of instruments were used to measure students’ career development and self-
development. s
LB

Evaluation of EBCE by Educational Testing Service (ETS)

Information from students. ETS conducted an independent third party evaluation of EBCE
using a variety of techniques. Interviews or questionnaires were administered to students, former
students, parents, and employers across the four EBCE sites. Information was collected from a 50
percent sample of expeﬂmental stydents and control students through a “’Current Student In-
Depth Interview.” :

The interview ;chedule measured variables such as the following:
» Knowledge of general career areas.

= Career interests.
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. Kn@wledgé of career requirements.

Self-rating of personal characteristics related to career choices.

s Oral communication skills. )

Attitude toward career planning.

. . f A . o
Information from parents. Parent questionnaires were completed by parents of EBCE stu-
dents. Information was collected in areas such as the following:

. Communication with théir children about EBCE.

Contact with EBCE staff.

. vi Positive arid.negative chang@ateg in their children,
e Perception of the relative importance, effectiveness, Snd improvement by their children in
different areas of learning (e.g., perform occupational skills, be punctual, and organize time,
etc.).
"e Parental attitude toward EBCE.
. s Perception of the strengths and weaknesses of EBCE.
« Comparison of EBCE with past school experiences.

Information from former students. |nterviews were conducted with a sample of former EBCE
students. The “Former Student Interview’' focused on variables such as the following:

e Type and length of work since graduation, difficulty in getting work, average number of
hours worked per week. :

« Job satisfaction, career satisfaction.
s Career plans.

= Type and length of education since F“igh school,

Educational satisfaction. /
. ~/ %
+ Educatjonal plans. '
et e : Vi
Information from employers. A “'Resource Persons Interview’’ was used to collect information
from members of the employment community regarding variables such as the following: U

*




. Haw amﬂ why they and thenr arga);atmn became mvnlved in ECE,

. Whethar role, time, and cost requirements met their sxpeet_atlansi

1

¢ Problems encountered. _
. ’ . «
» Adequacy of information and help received from EBCE staff.’

» Perceived impact of EBCE on their organization’s quantity and quality of work, hiring,
and training practices, and total environment, ,

n ¢

e Description of program operating procedures.

e Effectiveness of the program.

= Willingness to continue EBCE, and extent to \)vhi;-h they would recommend \EBCE to others.

\

e Strengths and weaknesses of the program.

¢ Type of activities done with students (e.g., talk about job opportunities, teach students to
perform job-related tasks, etc.). :

B

tu resrmnd to dlrec:tmns abuhty to take the umtnatlve and relnabnlaty,

- Ethnogrdphic evaluation. n addition to the interviews and questionnaires described above,
ETS used an anthropological perspective to develop a rich description of the EBCE programs in
- Qakland, California; Charleston, West Virginia; Tlgard C)regaﬁ and Philadelphia, Pennsylvania.
Data collection technigques mcluded

. !nedepth structured and unstructured interviews with selected students and staff.
* |nformal interat:tiu;with program personnel and students,

* Participant observation of student activities. )

+ Establishment of an anthropology workshop for interested students. *

. Unabtrnsive measwes of \“/aria:bles such as interaction patterns and group formation.

. Case stud:es on representative students (through self-kept journals of their daily activities,
depth observation, lengthy mtervlews examination of thew academic records, and inter-
with staff about them),

Jtudy of records, dﬂeumenis, and reports about EBCE programs.

¢ Examination of students’ written work.

"y
[
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EXPERIENCE-BASED y
CAREER EDUCATION -

) Svmmatic alb:erv'aticn éf student activities over time (e g., suxty nbsewatlans were com-

‘at tha fiv sntes to prawde ethnagraphlc accaunﬂ of the | mgram operatmns and nutcomes
j E‘

Y
;o v 4
Reports
Reports of the evaluations conducted of the Iabcratory programs include publlcatmns listed
- below:

(on of Four Filot Pro-

Goldhammer, Keith et al. Experlem:e-Eased Cafeef Education: A Dés::npi
rt. Washington, D.C.:

" grams Financed through the National Institute of Education, Final Repg
Natmnal Institute of Education, ED 118 833. :

The evaluation reports that follow are among several that have been conducted on the Far West
Laboratory for Educational Research and Development, Jocated. in Ssn Francisco, Callfgrma

Employer-Based C,‘areer Education, Evaluation Report. Semember 28, 1973, ED 1 17 297!
Experjence-Basad Csr&er Education: Interim Evalugtion Report, March 15, 1974, ED 117 296.

Spatts Robert et al. Experience- “Based Career Education: Final Evaluatmn Report,
%olumes 1974, ED 117 288, ED 117 299. :

Evanson, Jill, and Spotts, Robert. Experience-Based Career Education Final Evaluation
Report, November 19785 -

Watkins, Richard W., and Jenks, C. Lynn. The Far West Model EEC‘E Experience-Based
Career Educatmn, Evaluatu;n Handbaak, April 5-1976.

Evaluations of the Northwest Regional Educational Laboratory, Portland, Oregon include:

Herron, Marshall et al. Employer-Based Career Education, 1973, ED 117 300.

[ Y
Employer-Based Career Education Evaluation Ft‘epcnrt Washmgmn D C National Institute
of Education, 1973, ED 117 297.

Final Evaluation Report of the NWREL Experience-Based Career Education Program,
Washington, D.C.: National Institute of Education, Career Education Program, 1974,
ED 117 301. -/

Owens, Thomas R., and Fehrenbacher, Harry\.. Evaluation of the Community Experiences
for Career Education Program, Apyil 1974, ED 107 719, :
| .

o~
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. Evaluation Findings
oont

Reparts of evaluation uf the Appalachlag Educatmnal Labaratnry, Charlesmn West Vlrglma
“include: . :

Ranson, James T. et al. Changes in Students’ Attitudes as Measured by a Semantic Differen-
tial Instrument, Employer-Based Career Educatmn Technical Report Number 39,
Sapternber 1973, ED 110 645,

Sa’yfar“th, John T. et al. Students’ " Attitudes Tdward the Program as Indicated by an Analysfs
of Interview Data, Employer-Based Career Education Technical Report Number 42,
September 1973, ED 110 648.

Seyfarth, John T. et al. Parents’ Attitudes Toward the Program as Indicated by an Analysis

of Interview Data, Employer-Based Career Education Technical Report Number 43,
September 1973, ED 110 649,

Hilderbrand, Jchn F’t et al Expariance Based C‘araer Edu:;atian Appalachia Educational

Experience-Based Ciafaar Educatlan, Appalat:hna Educational Laboratory, Interim Evaluation
Report, March 15, 1974, ED 109 497, .

ShivalygajgéE., and Sanders, Jack. Alternative Education: Evaluation and Implemeptation
of EBCE, April 1?75, ED 121842; :

Reports on Research for Better Schools, Philadelphia, Pennsylvania include:
FY 1973 Evaluation Report for the Research for Better Schools Emplayar Based Career
Education Model, 1973, ED 109 496.
Summative Evaluation Report 3: Interim Evaluation Report, March 15, 1974, ED 117 295.

A series of nine reports are being developed by Educational Testing S&awicas in Berkeley,
California which describe their evaluation methods and results. Those available as of January
1977 include: _ B o

Anderson, Shel, and Drucker, Charles B. Experience-Based Career Educ:atzan in Charleston,
West Vlrglma An Anthropological Perspective, Volume I/, f«f'

Andarsnn Shal and Druckar Charlas B Expenant:a Easad Career Education in Oakland,

Smith, David M., and Theophano, Janet 5. The Acadamy for C‘araair Education: An Ethno-
graphic Evaluation, Volume 1V. N ;

Durgin, Edward C. An Ethnographic Account of (CE) ! Experience-Based Career Education
in Tigard, Oregon, Volume V. ) .

e

)
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" EXPERIENCE-BASED
- CAREER EDUCATIDN

. gatdef, Hsg;nald and. \Natkms Richard W Student Qutcomes and FParticipant C)pzmans in
EBCE, Valume VI J -

Corder, Reginald, and Watkins, Richard W* Search for and Development of Instruments
Measuririg Student Qutcames af Experience-Based Career Education Programs, Valume
vil.

Creech, F. Reid.c Behavioral Observations at Far West School: A Description of Experience-
Based Career Eduéétlién Volume VII1.

L]
) 2

Trask, Anne E Exgeneﬁce -Based Career Education: An Inter—argamzatmnal Analysis, Volume
X .

An excellent summary of the EB(}E evaluatmn conducted by the four laboratories and by
ETS is noted Delow: - :

Buckna’mi anald B. “The Impact of EBCE—An Evaluator’'s Viewpoint.” /llinois Career Edu-
cation.Journal, 33, No. 3, Spring 1976, *

Other Evaluations of EBCE

s Several other evaluations of EBCE are being conducted. These include:

w.d
s Third party evaluations of the sites whc have adopted or adapt;;g EBCE using funds under
Psrt D of the Vocational Education Amendments from USOE. Approximately 115 schools
7& currently mplementmq EBCE amd conducting evaluations of its effectiveness.

« “The Center for the Study of Evaluation is developing a r@t:del for auditing the third party
evaluations of EBCE. . .

* Research for Better Schools is conducting a longitudinal study of the long-term effects of
EBCE. '

) Hurﬂn Institute is conducting a three year lmplementatuon study of EBCE.

Evaluation Findings | ;

P

primar:ly from the article by ‘Bucknam (1975) Other sources are ﬂDtEd in the table. The fmdmis
are organized by the framework of goals of experiential education programs presented in chapter 2.

f-’ - . Y .
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Summary of Findings from Evaluations of EBCE Programs !
OUTCOMES METHQD anme
0B SKILL S |
'DEVELOPMENT o )
L . '
Job Skifg . No findings reported
e S — L, — — —— — c= e = — i i——
Job Plscement : ,
& Retantion \ ~
i : .
Placement in Interviews with former students Students were asked what effect EBCE had on their prepara-
jobs or further one or two years after participa- ~ tion for further education and jobs, With regard to education,
. education tion. 82 percent said EBCE frad a positive effect while 6.5 percent
felt the effect was negative. With regard to employment, 87
percent said their programs had a positive effect WhI|E 3 per-
cent felt the effect was negatwe
Employer Intetviews with The five most mentioned gains to the organization associated
Satisfaction FESOUFCE PErsons, with EBCE were; (1) gives exposure to the community, lets

public knnw about us, gaod pubhr. relatiuns' (2) students are

warkmg enmmnment, keep staff on thew tues, and are per
sonally satisfying to staff; (4) increase our knowledge of the
commurfity and give us student opinions; (5) helps our training
program, teaching the gtudents helps employees, we learn from
the students, d

ACADEMIC -
DEVELOPMENT -
Academic . Parent questionnaire, Eighty-seven percent of the parents with youngsters in EBCE
Achiavement ' ‘thought the program was highly (46 percent) ocsomewhat
(41 percent) effective in having students learn basic academic
! skills such as reading, writing, and mathematics.
— - _ — —
F L
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Reading
Mathematics

Messurement of exparimental
(326) and control (166) students
using three CTBS subtests on

"Reading Comprehansion,”

*Arithmetic Concepts,” and

. "Arithmatic Appllcnhn'inn i
pre- past basis.

The hypathasls was that there would be no significant dnﬂeram:a

- in academic achievament, (Since the EBCE students would miss

out on some reguler classes, it could be hypotiesized that they
would suffer academically.) Of the possible twelve con )
(four laboratories and three subtests) ten were not significantly

! dlﬁirant indm wmugmficmtly dlﬁmnt mdin fluﬁr of tha

risons

)

k. 2

Measurement of 68 RBS EBCE
students and 30 control students
using the Comprehensive Test
of Basic Skills over a two-year
time span. 4

RBS students showed significant first-year growth on the two
arithmetic subtests and significant second-year growth on all
three subtests, During the second year, EBCE students were
superior to the control in reading comprehension and arithmetic
application, Two year cumulative growth for EBCE students at
RBS demonstration site was significant on all CTBS subtests,
and t:gmparatwe growth over the two years was significantly
supermr to‘the control group in both anthmetlc subtests ‘

/

Measurement of 14 NWREL
EBCE studentswiver two-year
time span using CTBS.

- NWREL's demonstration site shawed significant'grmh in

reading comprehension, arithmetic concepts and applications
during the first year but not on a two year cumulative basis.

Educational
Awareness

Attitude
- Toward
Learning -
& School

Parent questionnaire.

One Qf‘kur changes most frequently mentioned by parents of
EBCE partmnpants was that then ynungstﬁr "has greater mtereat

= H

mward Iéarmn

Ass&ﬁmem Gf Student

EBCE students had significantly more positive attitudes toward:
education in general, the school curriculum, school resources,
school counseling, and the total learning enwmnment than 3

“comparable control group.
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CAREER
DEVELOPMENT
& LIFE SKILLS

Career Skills
\,

Oceupational

Knowledge

Parent questionnaire.

~the program was highly (63 percent) or somewhat (32 percent) .

{

Ninety-five percent of parents with youngsters in EBCE thought

effective in having students l¢arn more about career oppartu-
nities. :

Career
Planning
and Choice

Interviews with a 50 percent -
sample of experimental and
control students in EBCE were
conducted by a third party
evaluator,

The expenmental grgup scored significantly higher than the
contral group (x* < 001) on “attitudes towards career plan-
ning.” '

Former student interviews.

Graduates of EBCE were asked to name the kinds of learning
considered most useful to them one to two years out of the
‘program. Of the four most mentioned, two were "how to
plan a career, to prepare, to experience, to know what | want
to do and what | do not want to do" and ."how to relate to
the real world." )

Employability
Skills

Life |
Skills

Measurement of 68 RBS EBCE
students and 36 control $tudents
over a two-year time span using
the Assessment of Student
Attitudes Toward School.

" enwranments Secgnd year- mcreases qcc:urred in attstudes
toward evaluation in general, school resources, and Iearnmg
Enwrcmments '

During each program year, EBCEfstudentsvat the RBS program
showed increased growth on the five subscales of the instrument
Flrst year grcthh Dccurred in subscales measunng student attl

| SEURDUIS Lo enien



PERSONAL GROWTH
DEVELOPMENT

Self-Awaraness

Self-Esteem
L L

Parent interviews.

One uf four changes mnst fraqugntly mantioned by parents of
EBCE participants was that their youngster "has mote con-
fidence and self-assurance, was more selfreliant, and indepen-

dent.”

Acceptance of
Responsibilities/
Maturity

Parant interviews.

R— e - e ——

Another of the fnur Ehapgas most frequently mentioned by
parents of EBCE pamclpants was that as a result of the pro-
gram, their youngster is more mature, mcfle grown up” and
“has graster sense of responsibility; is mor€reliable and
dependable; and is working harder than before.” Ninety-one
percent of parents with children in EBCE thought the program
was either highly (59 perggnt) or somewhat (32 percent) effec-
tive in having students learn responsibility.

 Former student interviews.

Graduates of EBCE were asked to name the kindy of Iearruﬁgi
considered most usaful to them one to two years: :out of the +
program. Of the four most mentioned, gne whs “respon-
sibility, self-reliance, confidence; how to get things done, and
how to’ studyland work hard.”

I R R

e

. Interpersonal
Skills

Parent interviews,

4
Ninety-three percent of pients with youngsters in EBCE
thought the program either highily (63 percent) or somewhat
{31 percent) effective in having students learn to communi-
cate effectively with others, /.

Student intervigws by a third

party evaluator.

= - = - “

The expenmental group scored significantly higher than the '
control group (x* %D(Hlun ‘oral communication.”

Former student interviews."

i .
Graduates of EBCE wergrasked to name the kinds of learning
considered most useful to;them one or two years out of

the program. One of the most memboned was ""how to cam l
municate, that is to write and talk wngadults and peers,” Y

,.-
o
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‘,F'-lw'ri 6 - Continued

REMEDIATION

Economic : : e
Indicators o No findings reported. .

Social Indicators

%

School Hatgntir;sn Student records, .. - . EBCE student; drop Dut af eduaatlcm ata rate czf appruxlmately
- & Completion S . Epen:ent whnle‘tnntml studeﬁts dmh out at a rate of 15 percent.

COMMUNITY - Parent questionnaire. ‘ Thirty parents of EBCE pamclpants were asked hnw the program
SUPPORT S ‘ compared with their youngsters’ past school experiences, Ninety
: ' P ' percent of the parents felt that EBCE compared favorably, while
-only 2.8 percent compared EBCE unfavgrably Additionally,
90 percent reported they would want their'youngsters to par-
ticipate in the EBCE program, knowing what they know if they
had it to do again. About 5 percent said they would not, and
about 5 percent said they were not sure,

R

oo i

Resource person interviews. Of 202 community resource persons whn spansored EBCE students,
B péreent said their organization would-cantinue working wit
. , EBCE programs; 27 percent said they- would continue to partici-
BN pate {n EBCE with more students and 62 percent said they would
. ‘ cnn’nﬁu iwith about tl]e same number of students; 45 percent
3 R indicated that the organization gained by participation in EBCE
' E and ED percent indicated tllat the organization neither gained nor
lost; and 96 percent.said they would recommend the EBCE pro-
’ - gramig o other resource Drgamzatmns for their potential involve-
| - | ment without reservations (76 percent) or with some reservations

1| (0p rcem{
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Synthesis af Fmdmg: '; S

EBCE ha: been evsluated thrnugh rﬁultlpla mstruments frorﬁ numerous vantage points usmg
- a wide variety ‘of yaﬂablei Many pdsitive findings have been accrued to the program. The program
appears not. td hamper academic achievément althoigh it takes students away from their regular
classes. |t ?ppears that EECE helps— :

* {0 improve at,tn:udes toward-learning,

., to improve students’ knowledge of, attitudes toward, and skill in planning their careers,

. J
+ - e 10 facilitate studerits"_ self=awaréﬁe§|aturitvp and ability to accept responsibility,
" Evaluation Problems

‘ ' t ~ 'Onthe athef hand, ihe following sh::!uld be noted:

‘\: Such a range Df variables were"measured through the numErGus Evaluatlons of EBCE that
. the chance of generatmg sugmﬁcant flndlngs was mcreaSEd
., Much of the data-in the career development and personal growth areas are based on testi-
mcmals by students and thenr parents. .

more rugamus means dnd not produc;e ygmfu:ant fmdmgs

-t
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CHAPTER 4 — -
VIGNETTE TWO: THE CAREER

Program Description

- .»;%‘:_2\\ ‘ Y
Overview N

. =

The Career Intern Program (CIP) housed in Philadelphia is an alternative for higi school drop-
outs and those who are potential dropouts. Programs based on the CIP mode! are currently being
initiated in other locations using funds from the Youth Employment Development and Demonstra-
tion Act. CIP is not entirely an experiential education program since it provides classroom as well
as experiential instruction. However, it emphasizes the work experneme as part of its program and
is intensively career onented

CIP has two phases. Phase | consists of a ten-week set of courses intended to increase students’
self awareness and career awareness, and to review académir: subjegts F’hase [ EOﬁSiStS of courses

in the Iabor rnarket ‘
&

Student Composition

CTUItEd by Dbtalﬁlﬁ,g nsts Df droputs and potentlal d opouts frorn h|gh schocsl counselors. Thp pro-
gram in Philadelphia served abnut 250 individuals, primarily black students.

Program Development and Organization

CIP was initiated in 1964 by the Opportunities Industrialization Centers of America, Incor-
porated (0/C). A self-help program ior blacks and o.her minorities, it began in an abandoned police
station in the slums of North Philadelphia. OIC has since grown to a network of more than 100 job-
training centers across the nation. CIP is jointly sponsored by OIC and the Philadelphia School
District. ]

it is a small l[abor-intensive prograin run by a staff which has experience with disadvantaged
youth but does not necessarily have credentialed educators. The program provides a supportive
atmosphere for youth who have been judged as failures in their previous schooling. However, the
program does not allow students to escape from the real world into an artificially secure environ:
ment. CIP deals with its interns as whole people. It has components for providing academic in-
struction, career and personal counseling, self-preservation skil's and job skills. Students are
responsible for formulating their own career development plan w. ich guides their program.

F_&

* Adapted from Richard A. Gibboaney Associates, The (areer Intern Frogram Final Report.
Volume [: An Experiment in Career Coucation and Velume [ Technical Appendices. Blue Bell,
Pennsylvania, 1977. '



Program Descrigtion

, _ 4 i
The CIP course offerings do not differ much from those in public schools. There are required

courses, a career counseling seminar, and a few electives. However, the classes are smaller and more

open-ended.” The CIP semesters are only iwenty-two weeks long and no grade distinctions are made.

A career counseling seminar emphasizes individual study of careers and peer group counseling.
The two weeks of work experience emphasizes learning both job skills and good work habits.

Goals

The goals of CIP are:
{ , , -
1. To help interns feel better about themselves and the amount of control they cap exercise -
ovel their lives. * N

2. To help interns begin to gain greater amounts of information about careers and a better
ability to make plans for careers. - )
&
3. To increase interns’ career awareness and use of career information resources.

4. To upgrade interns’ cognitive skills and academic achievement. _
‘K; e

5.  To improve interns’ vocational adjustment and career planning orientation.

6. To increase the number of interns who remain in and complete high school.

7. To improve interns’ Ic ng-term career development in terms of employment and
continuing education.

Key Program Elements

-

Some of the key features of CIP include the following:

= CIP is a program for high school dropouts and potential dropouts.

1o

+« CIP is a small labor intensive program serving about 200 youth at ane time, There is
1:15 ratio of adults to students. }
» The principal provides instructional support in addition to serving as an administrator,
+ The staff is hired and supervised in a manner at variance with union-negotiated agreements.
~ The director can hire and fire without regard to seniority. Separation of functions is deli-
berately blurred; all staff are part of the team. The working day lasts SS/IDF!Q as required.

« Cost per student is $2,732 based on an eleven-month school year.’

O

ERIC

Aruitoxt provided by Eic:



CAREER INTERN
PROGRAM

= The enrollees in CIP are called interns rather than students. No effort is made to provide
extra-curricular offerings common in traditional high schools,

= CiP deals with interns as whole people; they are seen as individuals.

« CIP does not buffer interns from failures and frustration. |t attempts to make their
experiericing real.

= [nterns set specific goals for themselves through a Career DevelopmengF’lan Students
are trusted with a major role in planning their own programs. -

~ Program Problems
» Informality has sometimes encouraged world-wise interns to pit staff against each other.

o Conflicting standards for awarding academic credit has been confusing to interns.
E 3 B
» Retraining school staff to function in a distinctively different setting has been difficult.

The Experiences of a CIP Intern

Eddie’s story tells of the obstacles some public school students meet in trying to get a diploma.
Eddie had a prettyqood idea of what he wanted to do with his life, but the problem was that he
had been unable to obtain his diploma. Without it Eddie knew he would have to take whatever he
could get on the street. He had seen too many frightening endings out there to settle for that alter-
native. Here is his story.

When his family moved from West Philadelphia to Germantown, Eddie breathed a sigh of
relief. He had been dodging gang members in the old neighborhood for two years and he was glad
to leave the scene of the battle. In spite of a new neighborhood and a new school, Eddie found
himself ?‘ghtmg the same battle. There were new gangs to deal with, and he was not doing much
better at the new high school than he had at the old. He refused to enter the gang scene which he
knew.would lead to his dropping out of school. At the same time, he could not be a part of the
successful student scene. Eddie characterizes his own dilemma this way: S

If you're,a hoodlum (gang mernber)f you're cool. If you're not a hoodlum, you're
‘iced’ (snubbed}. Hf you're a '‘bookworm,’ they call you a dummy. .

Eddie needed to find a place where he could be himself, and where he could get the understanding
and help to finish high school. -



el

.
e

Ifgyou walk into a regular school, everybody stares at you like you're . . . somebody
from a different planet. . . . over here (CIP) | found the school was together. They
don’t give you any hassles about what you’re doing here, and how you got in.

So the first thing about C|P that appealed to Eddie was its atmosphere of openess. Eddie was ad-
mitted to CIP in January -1974. Before long he had endeared himself to teachers and counselors,
taking an active role in styflent activities. Handsome ahd a stylish dresser who loved to flirt with
the girls or spend an afterngon rapping with a teacher, he became involved in the Progressive
Student Association, a stugt initiated group that functioned as a voice for interns and planned
student social activities. A¥E member of the group, Eddie participated in planning dances and
organizing basketball game#f®between students and staff. During his second semester at CIP, Eddie
had a major part in a play written and directed by another intern.

Eddie related especially well to aduits, forming close friendships with many of his teachers
and other staff members. As a result of his easy relationship with CIP staff, they entrusted him
with responsibilities, such as relaying messages between staff members or helping teachers carry
. books from the resource center.

Just about everybody knew Eddie. His classmates respected him for his efforts in their behalf,
and his teachers and counselors saw him as special. He had found the place he was looking for at
CiP.

Because of his reading problems, however, it took him much longer to get through the program _

before coming to CIP and had.made it only as far as the eleventh grade. Like many students in the
large high schools, Eddie’s slow pace is probably attributable to his never having admitted his read-
ing deficiencies. At the same time, no one was paying much attention to the fact that, after so
many vyears, he had accumulated so few credits. Eventually he would either have dropped out or
he would have been dropped from the rolls. But in the supportive atmosphere at CIP, Eddie had a
chance to admit his problems, and to seek and receive the help he needed to improve.

in his last semester‘;a"'t CIP, Eddie was taking only one course because he had completed every-
thing else he needed. He had had to repeat his English course once, but by this time, Eddie was
reading adequately. One aspect of the school he complained about in his last semester was the pac-
kets teachers were using in the classrooms. :
. ]
His dissatisfaction is mixed with an understanding of their intent and the value of doing them,
Somehow, his mixed feelings represent the movement Eddie had made toward an understanding of

thg value of school and toward increased self-awareness,

... | couldn’t stand the packets . . . they ask you the same questions through the »
whole packet. You finish one question and turn the page and you see the same

question in a disderent form . . . maytie they do it to check you out, to see whether

you're rushing through or whether you're taking your time to think about the

answers . . . | always wanted to catch the guy that .nade up those packets. . .. We-tad

one of them called ""How do you feel about yourself.”” Well you're going to exaggerate

to make yourself look good. But then if you ook at it, you say, "Well how do | feel

Sk
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CAREER INTERN
PROGRAM

about myself?” And if you really sit back and think of all the wrong things you've
done, you'd have to put down something different from what you first wrote. Or
how do you feel at this particular moment? Nervous? So you really can’t just put
down anything off the top of your head. You have to really sit back, read it, and
then think about what it asks you, and then write it down. |t made you think. |t
was sickening. But | guess to a certain extent they were alright.

Unlike many of his fellow interns, Eddie had known for a long time what he wanted to be, He
looked into other careers when he was at CIP and had six hand-on experiences during his stay, but
his first love was Elét}tr@ﬁic}i

“When | was about eight years old, my father bought me a radio. | took that radio
apart and he beat me. Then he said, "‘That radio better be working!”’ | got the
crystals back in and it was working.. That’s what got me into it. Then | started
dealing with a little bit of everything. It’s fascinating. You take a radio that's
a good twelve years old and you say, "Wow, |'m going to fix this radio.”” You sit
down and get to pulling those tubes out, testing them and seeing which ones are
no good. You put new tubes in and you might take the cord off because the cord
had a break in it. You know, you can get a short circuit because of that, You
take the cord off, and yeu put aneother one in there, slap it in thg.wall and the
radio comes on. You see what happened. That’s a trip. %

Recalling his favorite hands-on experience, Eddie tells about working with an.electrician for
two weeks as he weht from job to job in the city. !

| thought | knew a lot about being an electrician. | thought electrician and
electronics were just about the same thing, until 1 had that work experience.
First of all, I didn't really think about all the things electricians do and how
they work. i thought to myself, “’I’'m really more interested in building things,
electrical things,” so | talked to that electrician and he showed me some other
stuff he was working on, on his own time. It made me think about that career
in a different way, but | knew | still wanted to work with electronics.

Eddie never entertained any-ideas about going to school beyond high school. His major goal
was to get a high school diploma. A diploma, to him, symbolized a clean break from the street
scene that constantly lured him but that he so diligently tried to avoid.

| really wanted to get a high school diploma. | know what it’s like out there
and | want to get a better job than just what | could pick up on the street. |
rpally go to find out what | would have missed if | had dropped out. What
opportunities | would have had. And that’s why 1'm glad | came over here: |
feel sorry for the people | see downtown. You see them sitting on the corner
.or sleeping irf the street and you say, ‘'Damn, will you look at that.”” But really,
if you snt back and think about it, you know, they can get it, they can do it.
Maybe it's because they feel sorry for themselves, like if other people don‘t

try for them, they're not going to try for themselves. |’'m not going to end up
like that. :
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&

With the help of his counselor, Eddie looked into opportunities for getting into electronics. He -
finally decided he was going to go into the Air Force, and applied even before he graduated.

B At the CiP graduation ceremony in August, Eddie received an award for perfect attendance. -
The contrast of this award with his past school behavior is striking. Had Eddie not found EEECE
where he could be himself, which gave him the support and patience to work on his reading®kills,
he probably would never have graduated from high school. : j

Evaluation of CIP

A comprehensive evaluation of C|P was conducted by Richard A. Gibboney Associates,
Incorporated (1977) with funds from NIE.

¥

Purpose _ :
The evaluation was summative in nature and answered the following questions:

1. Do students admitted to CIP show significantly greater gains in cognitive skills, academic
achievement, vocational adjustment, career selection strategies, realism of career choice,
and self-image than those denied admission into the program?

2. Do students admitted into the CiH show greater gains in fangrterm career development
than students denied admission? *

Dates

The evaluation was conducted January 1974 through February 1976.

Sample . o~

Students were randomly selected from a list of dropouts/potentiai dropouts from feeder
high schools and assigned to either CIP or a control group. This process was repeated for three
cohorts of students so there were three experimental and three control groups. The usable sample
size was eighty-four {(experimental) and sixty-four (control).

Method

A pre-post, control group design was used. Pretests were administered as part of admissions
interviews. The first series of posttests were administered ten weeks into the program. The second
series of posttests were administered after one year. A follow-up interview was used to collect
career progress information from graduates of the program. i addition, two full-time field evalua-

| tors conducted a schedule of interviews and observations with samples selected froni the experimental

v
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and control groups. Some key questions were used to focus the interview but they were basically
unstructured and informal. Program observations by the field evaluators were conducted both
formally and informally. Observations were written up regularly and filed; observations were later
reviewed, discussed, and synthesized,

I‘jata Analysis

c0var|ate was used A 3 % 2 companscm mode! compared the three expenmer’ntal and c:ontrol
groups across the three cohorts. Descriptive information from observations and interviews was
compiled, interpreted, and used to supplement the quantitative data.

Evaluation Findings P

Highlights of some of the major findings from the evaluation of CIP are presented in Figure

.7' e, A}
Synthesis of Findings N
¥

Overall, the evaluation results were highly favorable. Most outcomes increased, some signifi-
cantly for the experimental.group. The program appears to have the greatest measurable effects
on school attendance and retention, career progress af‘te}ngh school, and vocational adjustment.
The program had moderate effects on cognitive skills and academic achievement. Little measurable
changes in self-image were found through structured mstruments however, many changes in self-

perceptign were fourid thraugh gbser‘vafmn and intervieywsgi No measurab!e changes were found in

Evaluation Problems R
1. Reading level of tests may be tQo derﬂanding; for ‘mDS’t interns, .

2. There was a lack of fit between curriculum’ ccmtent and the conient of tests, Especlally
for the evaluation done early in the program.

3. Students’ pretest scores on the self asteem mventory were very high. This left little room
for measurable growth in self-esteem.

4. Students’ scores in the Internal External Scale were not used in writing up the results
of the study. It is assumed that this scale was ﬁf:rt fcund 1o be very useful in this context.

i
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Figure 7

Summary of Findings from Evaluation of CIP

!
|
i

JOB SKILL
DEVELOPMENT

ACADEMIC -
DEVELOPMENT

Agsde’mic
Achievement

Prablem
Solving

__ SR

Standard Progressive Matrices
(SPM) by J.C. Raven: measures
nonverbal reasoning using pictorial
designs as stimuli (30-45 minutesy,

Interns improved in general reasoning ability test
performance while control scores did not change.

B
it

e : A

Reading
§ and
Mathematics

Tests (SAT), Advanced Battery by
Richard Madden, et al.. measures
academic achievement in reading
comprehension and mathematics
application (35 minutes).

Interns gained five academic months in reading while
control scores did not change. Interns gained four
academic months in mathematics while control scores
did not change. Final levels of reading and mathematics
achievement were still far below national averages.

Educational
Awsrenes

AREER DEVELOP.
JENT & LIFE SKILLS

-8rer Planning & Choice. G .
" Catat Development Inventory (CDI),
'Eqem ), by Donald E. Super, measures

Amount of cateer thinking -1
nd planning, smount of -
e and thought givento
Making choices, aribunt. = -
Caft T

ke .." aé

i

| 's-';!ﬁﬁef_.\ﬁgcatmnal maturity of adolescent
“boys'and girls through an objective,

No findings reported.

Interns increased scores in all three areas more than did
controls, (When used teri weeks into the program, this
instrument showed no significant difference), The most
gain over controls occurred in use of reseurces,
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known about self-selected | multi-factor self-administering,
occupations; resources for paper and pencil inventory, 91 items
exploration—-preference (30 minutes to one hour to complete).
for sources of information ‘
for help in making job or
college plans, helpfulness
of sources of information,
knowledge of educational
requirements for different
jobs, knowledge of special d
tools used in occupations; il
information and decision
making.

Employability
Skills J

Caroer Progress: Entered Two instruments were used to interview
college, been placed on a graduates. An employer questionnaire
job, or entered advanced was used to interview employers of
technical training, graduates.

Interns were substantially more likely than controls
to be in school, slightly more likely to be employed,
and less likely to be involuntarily “at home,”

- dife Skl

Perceived ability to Future Orientation: Internal Exter-

influence future nal Scale (IES) by Julian B: Rotter:
. events, measures the degree to which the -
respondent expects that reward re-
inforcement is dependent or inde- .
pendent of his/her own behavior, The
scale consists of 29 forced choice
items, each item reflecting two con-
flicting statements from which the
subject can choose (15 ta 25
minutes). '

b

Ea

No significant ditferences were found between treatment

and control groups.

-,
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PERSONAL GROWTH
DEVELOPMENT

Self Awareness

Self-Concept: General self-
esteem, social self-esteem,
home parents self-asieem,
and school academic self-

METHOD

Self-Image:  Self-Esteem Inventory (SE/)
by Stanley Coopersmith: measures
general level of self-esteem.through two
forms, Form A contains 48 items,

Form B contains 25 items, A sample
item is.“1'm a lot of fun to be with.”
The respondent checks one of two
columns (“like me” or “unlike me").

Although both treatment and control subjects rated their
self-esteem highly, ditferences between the groups were
not significant, However, interns did improve in: assum-
ing responsibility for keeping and rescheduling appoint-
ments; completing assignments; participating attentively
in classes; test*taking skills, organizing to accomplish
tasks; working together; taking the initiative in seeking
out resources, and seeing themselves as good students,
On the ather hand students’ internal standards of excel-
lence for themselves remained at a low leval, Interns
qften did the minimum requirements to gel by.

Interpersonal Skills No findings reported.
: . == —— =———
SOCIAL
REMEDIATION
Economic Ind:cators _ No findings reported.
_ g.‘. B R S

*Social Indicators

achool Attendance
and Retention

Records.

Only about 33 percent of the-interns dropped out of
school as compared with 85 percent of the control
students. School attendance increased, However,
considerable s1aff effort went into keeping atten-
dance high.
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'

Program Description
Cverview Lo

The Executive High School Internships Program (EHSIP} provides an opportuni.y for about
2500 high school juniors and seniors from thirty school districts in nineteen states 10 learn about
organizational leadership as interns to executives in business and government. The 5ponsoring
executives include judges and attorneys, social service directors, government and hospital admiinis-
trators, television producers and directors, newspaper editors, and research directors of scientific
institutes. Interns spend a full school term, Monday through Thursday, at their placerent working
as administrative assistants without pay. They are immersed in the world of organizations, learning
how decisions are made, and goals achieved. On Friday, interns attend seminars designed tore- . %
inforce practices of management, administration, and decision making. S

Student Composition
Ninety percent of the students in the EHS| Program are seniars; 10 percent are juniors. Generally

the interns are in the upper fourth of their class and plan to attend C%Efl'l\egeg Students volunteer tq
participate in the program and there is overall a highen( rate of female participation than male.

/ Program Development and Organization

The Executive High School Internships Program began as a project in New York City in 1971
as a joint undertaking between the city’s Human Resources Administration, headed by Jule M.
Sugarman, founder of Head Start, and the Board of Education, whose chancellor, Harvery B.
Scribner, had been selected in part to bring alternative education to the city’s system. The EHS!
Program design was developed by Sharlene P. Hirsch and was implemented during the fall semestar
of 1971 with one EHSIP coordinator and twenty students. During the 1972-73 school year the
program was expanded to include twenty coordinators from the New York City School System. .
Also during this school year, seven other school districts began implementing the Program. From .
the 1971 fall term through the 1976 fall term, a total of thirty-six school districts had at one time
or another supported the EHSI Program, 6,919 students had chosen to be interns, and eighty six
coordinators had been trained. The program has been adopted by school districts in twenty states
and the District of Columbia. Generally, the program has been supported by local resourdes rather
than with federal support.

i

“Adapted from Michael R. Crowe and Jerry P. Walker, Final Report un the Evaluation of the
Executive High School Internships Program (Columbus, Ohio: The Center for Vocational Education,
1977). James M. Weber, A Re-examination of the Design and Data Collected as Part of the Thirel
Party Evaluation of the Executive High School Internships Program (Columbus, Ohio: The Center
for Vocational Education, 1977). ;?\f,/
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* Program Description ?

Goals ceo . . L
There are two major goals of the EHS| Program. First, the program provides interns the op-

portunity to learn from an in-depth exposure to the world of work. Students are placed with

executives from business and other organizations. Interns experience working in an organization’

" 'so that they can appreciate the role of managers. Second, interns are expected to acquire a greater v’
knowledge of themselves, greater self-confidence, and a foundation of personal habits that will
better prepare them for work in an organizational environment. In addition to these two major
goals, there are published performance objectives listing student behaviors related to (1) students
developing a more accurate understanding of organizations and those who manage and administer
them, and (2) students demanstratlng the atuhty to function effec:tlvely in an organizational en-

'.wrgnmemi withsan executive. :

&

Key &ogram Elemehts
o

The features of ‘the EHSI Program that dastmgmsh it from other forms of instructions are
listed below:

+ Students volunteer to be interns and through a series of interviews with sponsors
(executives) make choices regarding their preferences for a placement.

* Interns are placed in an organization for a full school term. -
* The sponsors are located within the executive level of their organizatiorﬂse

s The program provides consistent attempts to reinforce placement experiences through the
use of logs, seminars:and pro;ects -

£

credlt for thenr experleﬁces

* Interns are slotted at maﬁageméﬁt and executive levels. They are not expected to fill
existing slots; rather each can get hands-on feel for what an executive's daily routine is like.

¢ There is a full-time EHSIP coordinator whose responsibilities include recruitment of stu-
dents and sponsors, conducting seminars, providing counselmg to interns, and managing the
day-to- day program operations,

L. There is a ﬁational C!fﬁCE Execfnjtive High Sch@ol intérnships of Ameri(:a that pravidpg

request, i

Thea Interns’ Expariances in EHSIP

The interns’ experiences in the program are diversified and depend upon the needs of the host

organization and the personality of the sponsor. Interns are placed in organizations ranging in size .
%Lp
R 48
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from 1 to 2 individuals td over 1000. Executive'interns are expected to be provided with a place-
ment that offers them the apportunity to observe and become involved in decision making by top
officials, and to participate as part of the professional staff. Although each placement represents

a unique relationship resulting from the intern’s and sponsor’s interest and personality, there are -
generally three types of placements: “special assistant internship, special agent internship, and ad-

ministrative service combination.* :

In the special assistant internship, the students-spend most of their time with the sponsor. In
this type of internship experience, the interns are given special assignments such. as attending meet-
ings, writing reports, collecting information for the sponsor, preparing draft correspondence, and in
certain situations representing the sponsor at meetings. The special assistant internship provides an
opportunity for interns 1o experiencefgiﬁg a part of an administrative staff.

' The special agent internship experience provides the interns with the opportunity to spend

‘part of their time with the sponsor and the remainder rgtating through some of the organization’s
- depdrtments under the supervision of the sponsor. - This type of internship experience is particularly -

popular with hospital adm‘iﬁistratgrsand provides the interns with a viewpoint about the total or- :

ganization.' The administrative service combipation internship provides the interns with the oppor-

tunity- to divide their tinjebétween management activities and direct relationships with clients.
Thus, interns in' a drug abuse center, for example, might spend part of their timjg with the director

in management activities and the remainder of their time waorking with clients under the supervision

of staff professionals,

The following five vignettes provide the reader with examples‘of interns’ experiences. The vig-

' héites’ are drawn from the evaluation reports of the program.

Ned is a second semester junior. His sponsor is the vice president of marketing and research at
the local savings bank. Ned spent a week as a teller and as‘a savings counselor. Several weeks were
devoted to studying other bank services, 'ailoyving him to compare those offered by his bank. Es-
pecially proud of a research report growing out of his telephone survey, he was able to monitor .
people’s reactions to the services provided by the bank. In scientific terms, he carefully examined
his random selection of 200 narmes from the phone book and his development of a survey ques-

tionnaire using a Likert format. . - o

He apologized for a 23 percent return rate but as his time at the placement waj ending, he
wanted to write the report before he left. Ned felt the greatest benefit of the program was in help-
ing him overcome his shyness. He safd he had been offered a summer job running the bank’s pre-
mium program. i '

Beth is a junior, a cheerleader, and a-member of student government. Her sponsor is the State
Executive Director for. Career Education. Responsible for organizing a statewide youth conference,
Beth prepared letters announcing the conference, made logistical arrangements for participants, and

. *Adopted from Basic Desigﬁf EA;E'CUZ‘I'FE‘ High School 'fntérnsf?ibs Program. NE:W York:
Executlve High School Internships of America,-1976. T
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Evaluation Findings

helped plan the agenda. She didn’t reellze how important her boss was until the conference was
held. With teeehmg as a career goal, she regarded what had been leamed about education as in-
valuable. A secénd internshlp in-yet another area would be of interest to her.

* Vivian chose her ;:Ieeerrient et an architectural company because she liked mathematics and
wanted to learn about engineering, Her sponsor is one of the partners of the company. At first,
Vivian spent her time doing caleuletlens for the engineers, and preparing format letters for cus-
tomers. After about four weeks she said the employees began to trust her, and she began to get
assignments more like those she thought an executive intern should have. Scheduling the jobs that

* *  came into the company be:e 2 part of Vivian’s responsibility. She explained how each job has
' eseverel parts that must be’ completed in sequential order: She prepared a job board that detailed
e eech step of a job to aid the smooth flow through various operations. This cut down delays in
2 Y fmlshmg a job.” Vivian explained the company was in financial trouble and had.to terminate a
E -draftsgersen because the draftsperson was not producing. She felt sorry fer the person but realized
'the necessity of ecenomrzmg when profrts are low, ¢

. Marsha is an intern with the District Attorney’s office. Her sponsor |e/./3n assistant district
_attdrney. She has done undercover work for the agency and must maintain.confidentiality regard-
_ing her work. She is planning to go to law school and upon greduetren hopes to be a lawyer for the

FBi. ' -

Lana’s sponsor is the president of an advertising agenty. Lana’s responsibilities have included
represeﬁtmg the president at meetings during the two weeks he was in the National Guard, watching
commercials for clients, and attending meetings for new accounts, She said that the one thing she
‘liked about her sponsor was his honesty. He would turn down an account if he did not believe he
could help a cher\t She ‘hopes to go to college and major in business. \

. Evaluation of EHSIP

A national evaluation of EHSIP was conducted by the National Center for Research in Voca-
tional Education. The evaluation was supported by the National Institute of Education.

s
*

Purpose \

w/’“

an expendmg exp rnentrel edueetlcm progrern, and to provnde a better preture of the program in
terms of student grow’th and the instructional processes &f program participants.

Evaluation Design

The design features for corducting the evaluation o f EHSIP are presented below.
o . T - L
A Research Design: Six EMSI Programs were selected on criteria that provided a reasonable
" estimate-of their conformance to the national model. The treatment groups were those students

P e
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(N =119) who. vnlunteered during the 1976 spring term ta. be interns during the 1976 fall term. ‘
The control groups were those students (N = 93) who volunteered during the 1976 spring term to
be mterns dunng the 1977 aﬁnng term Bm:h gmups were ﬁdmm!stered pretests aﬁﬂ pesttests

mlnlstered a queﬁtl nalre durlng the 1976 fall term ) “ .
L '

- Instruments: Instruments w&‘e { ‘I)’a management test designed to assess student understand-
mg Df organizations (both in terms’ of their structure and the factors affecting the performance of
thenr sponscrs) as expressed in the program objectives; (2) Gordon Personal Profile and Inventory,
six of the eight published scales and three derived subscales, which were used te assess students’
abilities to function effectiyely (in terms of good work habits, self-confidence and communication

“skills) as expressed in the program ObjECtIVES (3) writing test (posttest only) designed to assess the

students’ ability to write fluently and precisely as expressed in the performance objectives; (4) Intern
Questionnaire which provided the ‘‘treatment’’ students with an opportunity to Hescribe their pro-
gram relateg experiences, their attitudes toward those experiences, and the changes they- felt

occurred during the internship experience in terms of their abilities to function effectively a$ de- 7 *

~ fined by the performance objectives; and (5) Executive (Sponsor) Questionnaire, Co ardmatc:r

\\E aluation Findings

Questionnaire, and Parent Questionnaire which provided the respondents with the opportunity
to indicate the changes they felt occurred in their intern’s-abilities to function effectively as com-
pared to the EHS| Program performance objectives. ¥

Analyses: Analyses performed 'on the data were: (1) analysis of treatment.and control stu-
dents’ posttest scores from the evaluation instruments; and (2) analysis of gain scores and group

variations for treatment and control students.

_ s . od

H'thnghts af some of the majm findings from the evaluation of EHSIP are presented in anure
8. > [ P
Synthesis of Findings :

The quantitative data showed na'statistical differences, while the questionnaire and mterwew

- data indicated overall the interns werd achieving to a moderately high degree some of the perfDr

mance oblectlves of the program. With respect to the questionnaire and interview information, it -
would appear that mtef”ns are most successful in achieving the program objectives associated with
personal growth =awareness of skills and abilities and an increase in their sense of self-confidence.
There is less evidence to support their achievement of the performance objectives ot understanding
C)Fganizatbiangl structure, executive performance, and communication skills. . 4

Evaluation | Pmblerﬂs : : -

=

_._jectives gon the part of the interns, sponsors, and coordinators. | ‘ * . oM

ERIC
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Acsdemic Achiavement - | -, ¢t F - oy
Cognitive Skills:e Measurement of experimental (ﬁg)’and Nn significant dlfferann*.ea were observed’ among '
Understanding . ¢ control (93) students using a Management the evaluation groups on the criterion Fneasm’es
Drgamzatmnal r Test developed to assess studehts’ under-
Structure and standing of cirg%nlzatmns a Expressed in the
" Executive ‘ program objectives. Gain scores were com- i
Performance | puted for each of the treagment and congrol = |
students and group variations were analyzed. ’ b
L 7_7_7_7 _‘7-_7__7_7.7_.:_7 F— ‘ . P e —
1R o _— .
2 = In:ern questionnaire. ™ Interns” self-reports of the effectiveness of pro-
o gram in helping them understand organizational -
structure and executive performance consistency
( showed that two-thirds of the interns felt they
N - | were learning about organizations and executwe
\ | \ performance,
Bxecutive questionnaire, \ Overall about two-thirds of the executives (spon-
‘ 4 L - s0r5) reported that they felt the program was
| | effective in helping intern® understand organiza- -
. tional structure and executive performance. -«
; e j R
» , - o N ,
5, .
Parent questionnaire ' Qverall about two-thirds of parénts reported that
, . " they felt the program was effective in helping
- V : interns understand organizational structure and
‘ . , executwe perfﬂrmam:E *
E , ,' . i
B ) ! i ’ *




A
Wrmng Skills Measurement of exgeri_mentijl and control No significant differences were observed among
 students {posttest only) using a writing test the evalugtion groups on the criterion measures,
designed to assess the students' ability to '
write fluantly and precisely.
{ - by
", o ~ Intern questionnaire. AbnuL half of the interns reported that wntmg
Iﬁgs enhanf:ed their writing skills,
\ L
About half of the interns reported that the pro-
gram was effective in improving their writing
‘skills,
Executive questionnaire, About half of the sponsors reported a moderate
increase in their interns’ writing ability. j
) About 80 percent of the sponsors reported that ~

their interns wrote while at the placement and
~ about half of those indicated the interns’ writing
was readable and understandable.

Educational Awareriess

é Attitude Toward
Learning & School -

Measurement of experimental and control

students using a question with five responses
about how well they liked school.

- (I : .
No significant differences were observed among
the evaluation groups,

Parent questionnaire. . One'of the changes most frequently mentioned
by parents of EHSIP participants was that their
youngster “likes school and was more mativated
to learn” in the EHSI Program when compared
to past school experiences.
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igure 8 — Continued -
OUTCOMES - METHOD _FINDING

CAREER DEVELOP-
MENT & LIFE SKILLS

* Ng-ﬁr}dings reported.

Employability Skills

Measurement of experimental and control

. Work Habits No significant differences were observed among
students using the Gordon Personal Profile the evaluation groups on the criterion measures.
and Inventory, Three derived subscales, |

P which were not thie same asthe published
subscales, were used to assess students’
abllltles to function effectively in terms of
the gm}d work habits expressed in the
o #*program objectives.
LT
Intern, sponsor, parent questionnaires. Overall two-thirds of the intemns, sponsors, and
parents reported that the program had been
’ effective in- helpinggludents accomplish the
work habits. .
L] . .
Intern and spgnsur interviews. 7 The evaluators rdported that many of the students
/ already possessed Work habits before they entered
the program, 1
T — - _ —
Development o N\ )
Job Contacts Sponsor questionnaires, Qver three-fourths of the sponsors reported:

(1) they would consider hiring the intern as a
full-time or part-time employee, (2) they would
recommend the program to other arganizations,
“and (3) they and their organization would con--
tinue to work with the program.

No findings reported.
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PERSONAL GROWTH | o
DEVELOPMENT | T S

. Self-Awareness | Measurement of experimental and control . No significant differences were observed among
| | students using the Gordon Personal Profile the evaluation groups on the criterlon measures.
and Inventory. Three derived subscales and
four of the six published subscales were used
10 assess students’ awareness of skills and

abilities and sense of SEIf'-GDnﬁdE‘ﬂEE!

Self-Concept
Self-Esteem

&

Eespoﬁsibilities/ “Barents reported that|they felt the program had
Maturity - ' / been effective in helping students become aware
‘ of themselves and show self-confidence.

Acceptance of Intern, spansgr, and parent questionnaires, ;%&rall two-thirds uf’\the interns, spansors, and

Interpersonal Skills Sponsor questionnaire. : Over half the sponsors reported that: (1) the
intern worked eagerly with others and was easy
to work with, and (2) the professional staff had
/p‘ﬂ - : strong positive feelings about the intern,

Relations with Adults | .

= Oral Communication Sponsor guestionnaire, . About 50 percent of the sponsors reported that
MY their interns were highly fluent and. initiated
conversations with adult workers,

. Economic Indicators . No findings reported.

e e —— R S— = - i i— P——

COMMUNITY Interviews. : Althdugh interviews were not structured to
SUPPORT - collect frequency data, the impression of the

' ' evaluators was that the spansors, parents, and
- interns were enthusiastic about the program,
School administrators at the central office staff
1 were supportive while principals, counselors, and
teachers generally expressed concern about stu-
dents leaving school for a full school term.
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Evaluation Findings

F

2. Although instruments were developed and/or selected so that they were keyed to per-
N ’ ‘ formance objectives, they may have beaﬁ insensitive to the program’s objectives.

- A Alfﬁougﬁ the control students volunteered to be in the program at the same time as.the
treatment students "hey may not have been compearable as indicated by their pretest |
“seores. Also thars was a 25 percent rnartahty rate for the control group..

. 4, - Comparison nf mtsrns pretest scores to other groups’ scores on the Gordon Persana/
Profile and Inventory indicated that interns were more similar to first level’ management
personnegl ‘than to high :Ehcml studant: Thus, theré was a restricted range to show
measurable’ gmw’th . , :
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program Dsition,

Overview : R A

There are a variety of programs that lie withjn the geﬁeral c:ategary of coaperatlve educatlcm or
work study at both the seccndary and pastsequary IEVéls "1 s !

In a cooperative vocatu:mal education pmgram ‘here is aﬁ arrangemﬂnt between the’ SEhODl and
employers. The student receives instruction by alterna '|n§ s:tudy in school with a jab in any occu-
pational field. These two experiences must be planned ahd supervised by the school so that each
contributes to the student’s educatmn and to"his/her. empfnyabmty .Work periods and schgpl
attendance may be on alternate half-days, full days weel::s QFather perlcds of tlrﬁe .

Sef;c:mdaw Goaperative Vgcatiéﬁal Eduéatiah ‘ngrar'ns T B - o

: through:

3

K In the V‘Dcatlonal Educatmn Amendments of 1968 cqoperatlve educatjpon is prg
‘State VDEatIDﬁEI Educatnc’m pragrarns (Paﬁ‘ B) and the CQEDEFBUVD Vocational Educatr,
- (Part G). s L

Overview, The purpose is to provide: on- the jOb wDrk experlence related to t,he studem 5
course of study and chosen occupation. ..o ‘ -

Student C‘c:mpasn‘n:!n These programs are far mdwlduals in all areas of the state, wha desire
such education-and training. For Part -G funds pnanty |s gwen to areas with high dmpaut rates aﬁd
high youth urierﬂployment . i ; .

Prograrn. C)rgamsatmn Cuﬂﬁ,pmgrams are fur\ded fully or partially through federal dc:llars
State vocational education programs are based upon statewide matching (fifty-fifty) for all basic
grant vocational education programs. Application of state crlferla for allocation of funds deter-
mines the levei of assistance. !

Cgoperatwe vocational education programs receive 100 percent federal support, Funds are
used for— :

1. . program operation and anc:iliary services;
El
2. ‘teimbursement of added trammg cost to empgeyers when necessary;
LN

* Adapted from Asa S. Knawles ahd Associates, Handbook of Cooperative Education (Lgﬁdon

Jossey Bass, Inc., 1971); and Robert W. Stadt and Bill G. Gaoch Gaageratme Education (Indianapolis:

The Bobbs- MEFTIH Lc&mpaﬁy 19/7).
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Program Description

3. payrnent for certain services or unusual costs to students while in co«:peratwe trammg

Co-op programs are admmustered by the ﬂate or local educational agencies under superwsmn of the
~ State Board fnr Vocational Education i in accordance with s*tate plan provisions, .

* . B

1. Egsinessand office procedure :
2. Distributive education

3. "Home economics | P ( ,, )
4. Tradeand industrial skills

v 5. Off-farm agricultural business

<

Interrelated programs
7. Spemal purpose programs .
8. Health occupatmns

Co-op programs employ a teacher coordinator who is trained in coordination techniques and
has had work experience in the vocational fields his/her students are pursuing. The teacher coor-
dinator advises students, identifies suitable training stations for them, teaches a-class in school
which is closely related to.the experience on the job, and evaluates the learning which occurs.
Larger schools tend to operate multiple co-op programs with each coordinator specializing in a
particular family of occupations. In smaller schools, co-op programs are operated either by a-single
courdmatq responsible for a broad range of occupations or by individual vocational educatmh
teachers.

Another requirement for co-op education programs is the formation of a local advisory com-
mittee representing the various interests of the trade, occupation, or occupational family involved.

Goals. The primary goal of co-op education programs is development of the student’s occu-
pational competency. The occupation the student studies in school is based on his/her stated
career objectives. The special goals include:

e Career decision making: Students gather information which is useful later in making
~decisions about type of em'ployer, place of employment, and requirements for advancement.

¢ Good work habits. Studerits learri the personal and interpersonal hablts that are required
to find, maintain, and advance in jobs,

* Placement. Students have an advantage in finding fuil-time jobs. A student who performs
effectively in a co-op program is very likely te stay on in full-time employment after

[3a8
o
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COOPERATIVE
EDUCATION PROGRAM

completing the school program. As a result, ;yﬁ":ally more-than 80 percent of the place
ment rates are.in the occupation for which the' studeﬁt is trained,

. Respc’msrbrlrty and Ieadershrp' : Students learn to accept respnnsltilﬁ"ty and take thé =m|t|at|ve
fcr tasks in a mature mann o BT 3

#-? ' o

A

“‘ Prﬂbfg@;sgl,ving skills: Stud’ents learn to resolve a variety of on-the-job problems.

’ N e . - i , . . f
* Attitude development: Employability improves dévelopment of self-concept, especially
attitudes regarding one’s self-worth, earning power, and: fihancial independenge.

* Financial benefits: Students receive supplemental incé'rﬁé;”. :
' \‘ s Skill tralning Students-learn entry ievel job skllls
K’ ey Pragrsm Elements.”

s Co- op programs provide in-school vocatmnal instruction related to occupational field and
training job. .
* Work periods include alternate half days, full days, weeks, or other periods of tlrne (Num-
ber of hours of work generally equal the number of hours spent in school.)

k3
%

R Students receive regular wages for their wgr‘k which is usually at least minimum wage o5
o a student learner rate established by the Department of Labor (DOL). Wages are paid by
the emplayer ) . '

e Eligible en"ip.loyers include both public and private employers.

s The program is carefully planned and records are kept. The spéﬁific skills to be obtained
by the student are defined in consultation with the emplover.

s The employer is involved as a partner of the school in the selection, instruction, and training
of young workers,

* The program is supervised by a teacher or coordinator.
Y . ‘(i,
. (:mdam:e counselors are involved in promoting, scheduling, providing otﬁupatlonal
mfarmatmn and counseling students in the program.

& The program is evaluated by the employer as well is by the coordinator.

* Students receive school credjt for on-the-job experience.

t.




- Evaluation Findings

k-

Work Study Programs for Vneauuﬁsl Educstlnn Studants

Overview, Work stlidy programs are fun ded through Part H of the Vocatlcnal Education
%= Amendments of 1968. Their purpose is to-provide financial assistance to students who are ip need

of earnings from emplnyment 1o a:rnmence nr@ntinue their vocational education program.

rograms are for e&cnomically disadvantaged full-time
vocational students. “The age hmltatmns are ages fifteen through twenty years,

Pragram argamzatlgn Work study pmgrams are funded SQ percent through federal dollars.
Funds are used for—

1. cgmpensat@an of students emph‘;yed .

[

.2, develapment and administration of pragram

Wt:rk 'study programs are adrmmstered by the state or local educational agencies under supenusnoﬁ
- of the State Board for Vacatmnal Education in accordance with state plan pravusmns

G‘aa’lsi The primary gnal of work stuidy programs is to help disadvantaged students begin or
stay in school by providing them-with some financial support.

Key Program Elements. ' i )
« Students receive in-school vocational instruction not necessarily related to the job.

e Students work a max_imu'm of fifteen hours per week while attending school,

» Students are paid $45 per month, $350 per academic year, or in certain cases $60 per
month, $500 per academic year. Public funds are.used for compensation.

+ - Students do not receive academic credit for their work.,

Postsecondary Cooperative Education Programs

A more general type of cooperative education is prevalent in four-year colleges, universities,
and a number of community colleges. Its purpose is somewhat broader than the vocational educa-

‘tion co-op programs. Study and work are normally alternated in separate blocks of time. Coopera-

tive programs of this type may be given partial federal support under the Higher Education Act.
n

Evaluation of Cooperative Education Programs
Reports / .
Numerous studiesgf co-op/work study programs have been conducted. Local and state pro-
“grams have been evaluated in locations such as Minnesota (Gussing 1976), New York (Soper

e .
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Associates 1972), Detroit (Wayne State leversnty 1957) Cahforma (Barbew 1963} aﬁd Indiana
(Breckner andMédley 1975). ‘ .

n"' L ﬁ@

Thls section focuses on recent major eva‘luatinns of coop/work study programsﬁ‘aséd on '
national or regional samples. The fallowmg are among the evaluations of this fope N

. . * An Assessment of S‘chaa/ Supervised Work Educ:atmn Fragrams Thls is a national Evalua-

tion of fifty randomly selected secondary and postsecondary cooperative education, work
j study, job eorps, and work experlence programs (Frankel et al. 1973). - ; P%
: e ’ o

. An Assessment of Schoel Supervised Work Educatlan Programs. Pdart /1: Urban Co-op
Work Education Programs and Follow-up Study: This is the second part of the preceding |
study and focuses.on urban programs drawn from natlr;mal samples (Walsh et al. 1976).

e ScHool Supervised Wc;nrk Expenence F‘ragrams -Costs and Effects on Personal Devglopment
Education, and Employment. ' This study, baseg on a regional sample, evallrates the cost
effectivehess of secondary vocational education co-op and work study programs (LEWIS et
al. 1976).

e Cooperative Education and Career Devdlopment: A Comparative Studu®T Alumni. This
. evaluation coltected information from a national cross-sectionaleaffiple of co-op education
and non-co-op education alumni at one-, five-, and ten-year mtervals after graduatlon from
college (Browh 1976). )

The following is a brief description of each of these studies.

Frankel et al. USQOE launched a two-part study to assess the effectiveness of school supervised
work education programs in 1972. Part | of the study, conducted by Systems Development Cor- .
poration and completed in #4973, addressed the broad sweep of work education programs including
cooperative education (mandated under Part G of the 1968 Amendments to the Vocational Educa-
¢ tion Act.of 1963), work study (mandated under Part H of these amendments), job corps, and work
' experience (e.g., those funded under the Neighborhood Youth Corps and WCEP) programs. Fifty
e case studies were compiled, and interviews were conducted with samples of program participants
and a cohort of students attendmg the same schools who were not enrolled in work education
programs. J

Several reports on this study have been prepared including Steven M. Frankel 3 Execut/ve
Summary: An Assessment of School Supé?ersed Work Education Programs (Santa Monica,
California: Systems Development Corporation, 1973); and Frankel’'s Case Studies of Fifty Repre-
sentative Work Education Programs (Santa Monica, California: Systems Development Corporation,

1973).
Walsh et al. Part || of the study, conflucted jointly by'iDI\, mpusk Research Corporation and

DECIMA Research focusm:i on work education programs located in urban areas. It had two major
purposes: v % ;
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) studues
i P - 2: :To determine post- pr@ram experiences through follow-up mtemews with 675 students
TR _participating in urban co-op programs and a tohort of 774 vnsatmnal education students
§ who were not enrolled in cuoperatlve educatu:sn

it

Sevaral repcrts of thns part of the study have been prepared mcludmg the fallc:wmg

The Qlympus Research Corporation’s An Assessment of School Superwsed Wark Edu:::atmn .
Programs. Part 11: Urban Cooperative Work. Education Programs and Follow-up Study Final
Report (1976) which ls ec:mpnﬁd of the three volumes and an executive summary listed
below: ) L

-

John Walsh and Vincent J. Bregln: Volume 1: Overview of Thlrty Urban C‘aapgratlwe

o Education Programs. : .
Vmcent J. Eregho Volume 2: Work Education Program Outcomes—A 24 Month ' ‘
Follow-up Study. B :
Theodore Bryant. Volume 3: Thirty Casé Studies of Urban Co-op Education Frfég;r’é{ﬁs; | ~
} - Walish, Joh;'l and Vincent J, Breglio. Executive Summary. -
) ’ &

Lewis et al. USOQE sponsoreg another evaluation of secondary school supervised work: expe-
riem:e programs in 1976 The pop ulation for this study was the largest fiﬁ:y SMSA'’s east of the

dlﬁncts fr@m thls area agreed tD par’tlmpate Data were collected fror‘n thlﬁiy three hlgh schpols
through— A
1. et administered questionnaires from 2,854 students participating in work experience
" 2rograms and comparisanl groups with similar characteristics;

2. mail questionnaires from 2,253 former students who graduated in 1972 through 1974. :

The purposes of the study were— ~
1. ' to determine the cost effectiveness of school supervised work experience programs by
_ comparing the costs for these programs (about $1 Eﬁkber student) with their economic
. benefits for students (i.e., wage rates and unemployment); -

2. to assess the effects of work experience on personal development, education, and
emplayment :

A report on-this study has been prepared by Mogan V. Lewis, Gerald P. Glyde, Duane E. Mckee,
and Lee Ann Kozak entitled Schoaol Supervised Work Expenence Pragrams: Costs and Effects on
Personal Development, Education, and Employment (University Park, Pennsylvania: Institute for
Fiesean:h ‘on Human Resources, Pennsylvania State University, 1975)

=
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CQGFERATIVE

— Epuck*rmu PROGRAMS

Efanm A study ff::cused on cnllege €0-Op programs was cﬂnducted by Brown (1976) Thls
study collected mfarmatmn from a natmnally selected sample of twenty-four pastsecandary insti-
tutions. Twelve of these institutions had cnfefered cooperative-education programs since 1966 and
twelve were cﬁrnparable in terms of size, location, academic mejors offered, and other characteris-
tu:s A sample of 1427 alumni from’ three graduating classes (1965, 1970, and 1974) responded to

?ul survey from an original sample of 4,249, The response rate at 33.6 percent is somewhat low
but appears to be fairly representative of the current population af co-op education students with
P regard to rnajﬁr and sex

B The purpose of this study was m explore the effect par‘tlmpatmn in taaperatwe edu&atmﬁ
" had on students’ career development. Specifically, thns mc:luded an examination of the relatlaﬁshlp
. of undergraduate work experience to—~ :

. academlc major;
+ choice of job after graduatmn

Career Development.

Education Research Center, Northeastern Umversﬂ:y 1976)

Al

Evaluation Findings

‘adequacy of career information;
attitudes toward their Alma Mater;
types of postgraduation activities;
extent alumni felt prepared for their first full-time job; .
relationship between first job and academic major;
characteristics of first job;
method of locating first job;
salary level on first job;

job satisfaction; .
promotions and raises;
employment patterns;
characteristics of current job;
future work plans, -

_ Areport on the study has been prEpared by Slvia J. Brown entitled Caaperatw& Educatzan and

A Comparative .S‘z‘udy of Alumni (Boston, Massachusefts: Cbaperatg\vé,_,

Figure 9 highlights some of the major variables, methods, and findihgs gleaned from the
evaluations of co- C)p /work study programs descrlbed above, The sp&cuflc source of each fmdmg

is noted.
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‘ ='Summary of Fmdmg from Evaluations of CG{IP/WDFIK Study ngrams
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QUTBOMES e INSTRUMENTIMETHQDUSED CORESULTS

| sBupury Loz engeag

OBSKILL Lok S e o
DEVELOPMENT R R

-Job Skills Self-administered mail questionnaire; More co-op studefts held initial positions whieh required some |
I special skills, However, this advanced job skill level is short term
o in nature; beyond the first jobs, no additional advaftage accrues
to the former co-op student (Lewis 1976),

- |
Job Placement
& Retention

" it after graduation than students who did not have wark

1 | . - A gxpexr;e (Lewis 1975)@ . ;

Job Pla!ment ‘ Self@dministeréd‘m‘ail questionnaire, . Fggrmer work’ experience students receive more‘on-the-job train-

Students’ chances'gf 3 fmdmga ]ﬁb related to thejr training were
slightly increased by paﬁlclpatmg in work experience. Co-op:
students were more likely than non-work experignce students to
obtain jobs which were related to the occupational areas they
studied. Within this group, fenéfe ¢p-op students in office
occupations were the most likely to obtain jobs in areas they had
studaad { Lewts 1976). ) .
Abaut 50 percent of the c0-0p students obtain jobs related to
, their training after graduation. If co-op educatmﬁ Is evaluated
' : on this criterion alone, the results are npt Encnuraglng But the
X " authors go.on to suggest that this may not be the'nost appro-
. priate measure of performance, Secondary students were often
v . " engaging in occupational exploration to find out what different”
' jobs were like rather than committing tHemselves to a specific
career (Lewis 1976) :

. ; 4 . N g .5 X .
' ' ‘ : ' Co-op students acquire suitE jubs within a shorter period of
: Lo - time after leaving high schoal-and had slightly less short-term. -
unemployment when they. did so. About one half the co-op
students stay on with their employer after thay graduate
(Lewis 1976). . ‘
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Case studies of thirty urban work
glucation programs,

P

AVquP ompletion-and placprnem rates for secondary urban
p education pronrams werg-high,

Averaga completion rates whre 84 percent. Av&‘rage 3lgcm‘mni
rates were 70 percent. The training related placement rate was
7% percent (Walsh and Brrglm ]976) - ¥

Joh Setjstaction

Self-admirmstered mail questionnaires.

‘l‘i_'

No signéficant differences were found in job satisfacudi between
sfarmer studengs who had and had not had WurL experience vhile
1f high schoal (Lews: 1976),

e

Series of questions focusing an
satisfaction with pay and frings
benehits, warking conditions,
challenges and uppum{jum”
Whte dskid 10 intery v

i

“Partcipating L adents in postsecondary specitic ;ﬁcf_:upat';n
programs eapressed more positive attitudes towar their 10bs
than nonparticipants, . ’
There e was little difference el satisfaction fnr secondary
participants and nonpartic ants (Wals haml Bn*glm 1976).

.
The least satisfied groups were thuse who narticipated in
secondary dropout prevention programs, :

Er'ﬂi;iluy&}r
Sﬂtlﬁfag[ir"?

arlbadmimstera, oo qm:zr_;cxumm;

\

Long T
tmploymen:

b
©

Co-op students werg viewed as more de e“‘rﬂa ble :mri a8 hetter
v@mker;thdnrugulanmpluypp (Lewis 19701

Firnds that had more experignce v Haper

; erative employeas
tende! 1 pay them higher wages 5 1976).

.

Emplayers found that co-op p programgs reduced regruitment
costs and helped them 1o evaluate potential requbar employees
(Lewis 1976).

Follov up interviews twe yoar,
after program completio

Both secondar ary and post gondary participants fared s slightly
less favorably than nonpa tuipants in employment status,
Eighty-four percent of the postsecondary and 80 percent of
the secondary participants were working, in the service or qoing

school compared to 95 percent (postsecondary) and 87 ner-
cent (secondary) of the nonparticipants at the chBauare level
of 0.0 and 0.10 rmpmtw«iy (Walsh and Breglio 1976),
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Figure 9 — Continued , “
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; RESULTS |

Studenty from work experience programs do not earn more ¥
after two ygars on the job than students who have not had

,u}vyprk expenence {Lewis 1976),

Follow-up interviews.
. .

i

L

1t Atthe sec'cﬁdary level, program participation had little effect

@r@average weekly earnings. However: secondary students
L traingd in speoific occupations enjoyed a slight salary advantige
over nonparticipating students on their first post school job.

_ At the postsecondary level, participating respondents earned

' substantially more than their nonparticipating counterparts.
A sizeablp portion of the advantage enjoyed by participating
students in poskecondary programs may be attributed to those
trained in manyfacturing, rﬂarkttlng and dtstrlbutlgn and

earned more per week than women (Walsh and Breglio 1976).

health care areas. ; : : o

Generally across alldprograms and occupational categofies, men

e o

Employment
Stability @

et

Follow-up interviews,

y
E'F urban co-op ~ ur -nts, employment stability for the fifty-
two-week periodgeowing graduation ranged from a low of
thwfy three out of fifty-two for dmpgut prevention participants
toa hi of thirty-eight Eut of fifty-two for postsecondary par-
t|c|panis No significant differences were found between par-
‘eipating students and a control group of nDnﬂdl’thlpeLnts
(Walsh and Brtgha 1976).

o

ACADEM!,
DEVELOPMENT

Acailsmine
Achievement

".'ili#;'

,,f;ffwr, _ ,!,

V The furmer work expehence student changed qus slightly less
the tirst tgﬁ? years after graduation (Lewm 197p)

‘No fmdings reported.
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" Educational
Awareness

Attitude
toward -

- Learning
& School

:?‘v

Self-administered mail questionnaire,

Co-op students were more likely than part-time nonschool

- supervised workers to report that they were well prepared for
their jobs and that they were learning more both in their
courses and on their jobs (Lewis 1976),

Case studies of thirty work education -

" programs,

Participants in the urban co-op programs expressed more posi-
tive attitudes toward school and work than nonpartitipants.

's Postsecondary participants expressed more satisfaction
than secondary participants.
* Women were less satfsfied with school and jobs than
- tweir male counterparts.
* Postsecondary minoriYjes expressed mote positive atti-
 tudes than nonmingrigy participants; at theisecondry

Informed
Course
Selection -

CAREER DE\_{ELDP-:
MENT & LIFE SKILLS
Carver Skills

Occupational
Knowledge

Selt-administered mail questionnaire,

o

A nunstandardized occupational
knowledge test consisting of seventeen
items, each of which included a short
job title and three short descriptions
of job duties .only one bf which was
correct, ' ;

level the opposite w¥ true (Walsh and Br&gﬁ'}'}' 1976),

Significantly more co-op students, both rna[g’é/n; female, had
jobs that were related to their classroom spfdies, A greater
percentage of these students reported tht their elassroom
studies were either good or very goed’preparation for. their
high school employment (Lewis 1976).

Co-ops reported preparation for emplayment as the reason for
their course choices more frequently than any other gri)p
(Lewis 1976).. ;

Hoiding a Job while in school—school supervised or part-time
—is associated wjth scoring higher on an occupational knowl-
edge test. The differences among the groups we_rf not large but
were statistically significant. These resujts were fqund even
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jgure 9 — Continued

Career Planning
and Choice

OUTCOMES INSTRUMENT/METHOD USED RESULTS

Almast 50 percent of the work experience students planned to
continue their formal education after high school. Results from
the former students showed that these were largely realized
(Lewis 1976).

SOCIAL REMEDIATION

Econgike In. cators
1

I T'jr;mh;r

Employability
Skills e
Work Hatats Self-administered mail questionnaires. | Co-0p studeits are less likely to leave their jobs or be absent
from work than regular employees (Lewis 1976).
~ Life Skills Mo findings reported.
PERSONAL GROWTH
DEVELOPMENT
Balf-Awareness No ﬁﬂ(“ﬂg.‘; FEprtEd;
/ e
SR S , _ -
- No findings reported, o

i
st studiesof fifty urban wark
stlucation programs.

Substantial numbers of minarity, disadvantaged, and average to
below average students are being enrolled in urban co-op edu-
cation j.rograms and these programs have been designed

specifically for these students (Walsh and Breglio 1976),
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Cost questionnaiie completed by
school officials was used to calculate
an average cost to schools for work
experience programs, This fiqure
was.compared to a quantified bene-
fit factor (i.e., wages and unemploy-
ment) to compute a cost/benefit
ratio.

The average cost per student for high school work experience
programs is $125.above the reqular per pupil expenditures.
This is not a cost effective expenditure when viewed from
strictly econvemic perspective and compared to the earnings
of former woirk expevience’tudents after high school.

Social Indicators
A ,
Schaal Return,
Fletrzntmn, ind
Campletinn

Wark study students were the most likely to think seriously
about dropping out of school and to report that they disliked
school and were getting poor grades. However, one of their
primary reasons for not dropping out (which differed sig-

nificantly from other groups) was holding jabg‘ﬂile in school

(Lewis 1976). v

Reduction of
achaol Truancy

f

Students without jobs are more likely to be truant andskip
more days of school. Male students with johs were the least
likely to be truant (Lewis 1976).

.
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Evaluation Findings

3 ) Lx
. e , ] ' ] )
Synthesis of Evaluation Findings o
The evaluations of co-op programs have been quite comprehensive and varied. “It appears -
that cooperative programs are successful in teaching students entry level job skills and in helping o

students quickly find employment in their area of training. Over time the initial emp!. yment
advantage for co-op students seems.to equalize to the level of students without co-op training.
For example, two years after completlaﬂ of trainipg, no significant dlffereies between co-op and
non-co-op students were found in earnings, employment stablllty, long- terrrriemployrnent status,
or job satisfaction. 3 \

4

: )
Co-op students appear to have more positive attitudes toward their educational programs
than non-co-op students. Co-op students are less likely, to be truant and more likely to stay in
school until-graduation, when they hold jobs. Variables such as self-awareness, interpersonal skills,
and life skills were not measured sufficiently to provide conclusive information. A limited amounté
of information on career skills and work habits reveal that co-op students may be gaining more
ground than their non-co-op counterparts in these areas.

Evaluation Problems ‘ =

FEITI v




CHAPTER 7
VIGNETTE FIVE: NEIGHBORHOOD
YOUTH CORPS*
/

"/ Program Description

Overview ==

7 The Neighborhood Youth Corps (NYC) was created in 1964 under Title |-B of
Qpportgrjity Act. The NYC pregrams were terminated with &he passage of te Cdmbrenéd
Emnl@ymgnt and Training A® (CETA) in 1973. However, the focus on youth prggréms I’!as:1
picked up through Title 1| of CETA and more recently and directly through the YouthEmplé
ment and Dermoastration Projects Act (YEDPA) passed in 1977, NYG'was designed tb £
people back into school 1o keep them in school, or to increase their chances ofgﬁemming emp

Since.mmre evaluative information is availahle on NYC than YEPDA Programs, the former were Fed
for this analysis. ' Couy Sa

Student Composition
Theprogram provided yarttime work éxpenence, remedial education, fand;}m@ﬂ_gob training

. for disadvantaged-youth from the ages of fourteen to twenty-four who either dftind@g€6mplete high
-4chool or were potential high school dropouts, +

Program-Organization.

e o :
NYC consisted of three distinct Ut related programs: a full-time prograr for high school
dropouts, & paft time job school program for youths, and a summer employfert.program. The
m schinol program emphasized job market orientation and work- experiencti»The out-of-school
and summer prograins emphasized;skill training.

The inschool pragram, whii:h 15 of Qrimg;}y interest in this document, attempted to motivate
and equh youlh to stay in school; to perform better academically: and 1o make sound career and
educafional chbices.- Enrollees were provided with part-time employment while attending classes
and. in mary cases, sumimer jobs were made available. Most b NYC enrallees were in the ninth,

A . tenth, or eleventh grades  Approximately onggmillion youth from low income f%il'ﬂi”f?S participatedd

i the m school NYC program between '19649[‘1(1 1972. 4

i

R

‘ Addapted hgrn C.R. Pe;:{\&, 5__,4“5_\;Amie:r5@ni H. L. Rowan, and H. R. Northrup. The Impact
of Government Manpenver Prograing (Philadelphir University of Pennsylvania, 1975)
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Evaluation Findings

F

Program Operation

NYC projects were administered by state and local governments and by private, nonprofit
agencies. Programs varied in the degree and type of remedial gé‘ut;atmn and supportive services
offered. Training and services differed by site and sex: for the most part, females were placed in
clerical and nursing positions while males were assigned to custodial and janitorial siots,
Goals .

The goals of NYC whether implicitly or explicitly stated, can be summarized as follows:

' 1.  To increase the employment of youth

2. To increase the lifetime earnings of enrollees through training, work experience, and
incentives to stay in school and wgrk

3. To reduce teenage crime
4. To redistribyte income to the poor

5. Yo provide skill training for entry level positions . \

Evaluation of NYC

Therg ha hlyeen t'Wo major evalyations of the in-school component of NYC. Gerald D. Robin
(1969) assessed the behavioral changes that could be derived fram participation in the NYC pro-
gram in Cincinnati and Detrojt. Gerald G. Somers and Ernst W, Stromsdorfer (1970) conducted
a cost effectiveness study based upon a nationwide sample of in-school and summer participants.

Robin. In the Robin study, evaluation data were obtained from selected groyps of NYC
youths.in personal interviews conducted at three points in time over a one-year period. These
were supplemented by information collected from school files, police recorgs, and interviews with
a subsample of the mothers of the interviewed youths. Four distinct groups—year-round enrollees,
summer-only enrollees, program dropouts, and control subjects—were selected as samples for study.

The number of white youth interviewed during the initial ohase of the iﬁvestigatian was too small ___~

for meaningful statistical treatment; therefore, the evaluation was FES’[FI Ed to a study of black
Quth .

e Somers and Stromsdorfer. The extensive study by Somers and Stromsdorfer of a nationwide
sample of NYC participants employed mu .ple regression and cost effectiveness analyses to in-
vestigate the costs and benefits of the program. Social, governmental, and private benefits were
measured. Based upon informatiop gathered about participants enrolled in sixty in-school and
summer NYC programs snmetimebetween July 1, 1965 and June 30, 1967, the labor market and
educatianal performances of both the sample NYu group and t,cmtrols were ascertained. Data are
provided by race and seX

) | >
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YOUTH CORPS

Other evaluations. Several other evaluations have been conducted. A study conducted by
Walther, Magnusson, and Cherkansky (1971) inquired in » the impact of NYC on the high school
dropout problem.

In the series of reports comparing the NYC programs of various inner city areas, Regis H.
Walther examines the impact of NYC at different points in time. Using control groups, fhese
studies try to measure the effect of the program on the educational attainment, employmént, and
attitudinal changes of the enrollees. The impact upon education is measured on the basi of returns
to schd%l, participation in remedial education programs, school attendance records, and educational

achieverneny tests. Changesin labor market status are evaluated on the employment activities of par.

ticipants at various time-intervals after leaving NYC: this includes an analysis of the number of job
changtiﬂf rred by NYC participants. The nature of termination from NYC was also investigated
Terminegsvere classified as leaving the program for one of four reasons:

1. Planned terminations (employment, training, school, or military reasons)

2. Administrative reasons (expiration of agreement, completion of standard term, or
ineligibility)

3. Premature, NYC initiative (poor attendance, fired misconduct)

4. Premature, other (quit, could not adjust, lost interest, moved, married, family problems,
pregnancy, committed to an institution) : o

The basic format used was the same in all of the Walther studies; thus, this series of reports might *
be considered one analysis ol NYC. '

The Olympus Research Corporation study, “The Total Impact-of Manpower Programs: A
Four City Case Study,” conta ns subjective judgments based on impressions gained from interviews
on the fabor market impact of several manpowe: programs including NYC.

six months after enroiiment in NYC. TRe study was based upon attrition rates, respondents’ views
of NYC, and the impact of NYC assignments upcn the new working life of the respondents,

Evaluation Findings

some of the major tindings from these evaluations are highlighted in Fi;rg 10
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Figure 10

! ) . 1
Summary of Findings from Evaluations of NYC

OUTCOMES

JOB SKILL
DEVELOPMENT

Job Skills

INSTRUMENT/METHOD USED

No findings reported,

Joh Placement
& Retention

Job Placement

= B 4

- Farticipants in the NYC were employed more, and out of the
|labor farce less than controls in the post high school periad.
However, participants had more months of unemployment
(Somers and Stromsdarfer 1970).

Earmings

A control groupsstudy based on anationwil sampie of the
inschool Neighborhood Youth Carps revealed negligible
differences in earnings between participants and controls,
The study revealed total before tax earnings for particifg
in the post high school period as $4,159 as compared to
$4.247 for controls (Somers and Stromsdorfer 1970},

A,fnur’citv case study of the total impact of manpower pro-
grams indicates that, 2 a.group, participants in manpower
pragrams enjoyed higher annual earnings in the year after
training than they did in the year or years preceding entry
into training. Transksted into annual income equivalents, the
average enrollee gained $1,380 or a 40 percent increase over
the thirty-six month periad prior fo enroliment. However, the
average enrolles was still earning at a rate of $3,000 per year

(Olympus Research Corpe:ation 1971).

Across the four cities, the average hourly wage rose by $42an

hour between the year prior to and the year after enrollment.
The average past training wage rate exceeded $2.00 per hour=
the level required to achiove income slightly above the poverty
line—for full-time, full year employment {Olympus Research
Carparation 1971).

- _enil ‘
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Ermployment
Stability

grams filiLJﬂd cmly mo _est pre/pust training increases in emplt_w=

Acatlernc
Achipvement

Sehoal Hles,

ment stability {percent of available time worked by those
reporting employment in 4 given time period) and employment
intensity (percent of total potential time worked by the total
trainge group). The highest post training rate was only 70 per-
cent for employment stability and 50 percent for employment
intensity (Olympus Research Corporation 1971).

An analysis of black NYC participants based on data eollected
through school files revealed no evidence that NYC had a favar-
able effect upon the scholastic achie ement of its enrollees.

In fact, since enrollees spent time working inste l ol at their
studies, participation in NYC impaired qradas of enrollees who

¢ had previously performed adequately in thei studies (at least
C avraga prior % enrollment} (Robin 1969).
. _ _ R _ .
Educations! ;
Awareness No findings reporter

[

CAREES DEVE' QF.

MENT & LIFE SKILLS

&

Hating scale

i 3
Enrollees rated the NYC out of ,-,c]hcml program in four eities on
a five-point scale ranging from "not at all useful” (1) to “very’
useful” (5). The mean rating of overall usefulness was generally
over "4," with female subjects indicating a more positive re-
sponse to,this question. Enrollees’ estimates of theit chances
of achieving their ten-year occupational goals were also pioted.
Most of the study subjects had employment objectives that
were perhaps beyond théir capacities to achieve, in that they
required new job end training experience, Approximately
thres-fourths of the r&:ﬂqﬂdpnta howsver, rated their chances

of goal achievemant agAery good” or "fairly good”
(Walther). ‘
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igure 10 - Continued § m
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DUTCDMES : ) INSTRUMENT/METHDD USED ; EESULTS e
e ' ————— e = = 3
Emplrjyaﬂ:hly | : a
Skills h \‘ ‘ of | ‘ o , §
Wark Attitudes Interviews, i A study comparing enrollees of NYC's in-school program and &
acarefully chosen control group in two citjgsCincinnati and
Qetroit-concluded that the program had no discernible im-
; gct on the youths' conception of work, their willingness to
rehngulsh the security of steady training that would prepare
them for better jobs, their perception of conditions which
may interfere with abtaining suitable employment, their
pr-fessed ]Db characteristic preferences, or their occupa:
tinnal expectations (Robin 1969).
Life Skills ; | No findings reported.
PERSONAL GAOWTH | | | \/
DEVELOPMENT ‘ /
Self Awareness
"
Self Esteem o - | Areview of black Neighborhood Youth Corps participants
| ' six months after enrollment concluded that there was

an initial positive shift in self-esteem and work attitudes
as aresult of participation which thereafter tended to
“remain stable (Herman and Sadoksky 1968).

t
Interpersonal Skills . . N findings reported.

—— e

SOCIAL RENEDIATION | C o
Economin Indicators . : ¢

The four-city study assessed the intome transfer of the Neigh- |
borhood Yauth Corps (NYC) as “needed, and though some ¥t ﬁﬁ
the experiences may have been counter productive, most of it

Fncgme Transfer

{; was probably. better than none” (Olympus Research Corpora-
. l tion 1971).
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Spgial Iélicators

Sthool Retention
- & Completion

I
B

q‘r‘

|11 studdy of the NYG Q'ut_,mf thnI program, the investigators
found tha female parucipants were more likely to return to

school and to complete high school when they did return, than

were males. The study also revealed, however, that a greater
uercentdqe of the control group than of those in NYC returned

to school. It appears that the impact of NYC,_Lm schook enroil-
ment was either nonexistent or very limited (Walther, Magnussan,

and Cherkasky 1971),

Anather study of NYC's in-school program found that the pro-
gram had no ;i’[E[ISIi[’iaHy ;iquicant Pff?f‘[ an thrpmbability
It wits aIJD fuund Ihgﬂ for NYC pammpant a5 mmmrgd to
their control group counterparts: blafk females are 12.5 per-
cent more likely td graduate and American Indians are 14 L
percent more I|kp|&tu graduate. '

i

Desteerrant 1y
Deligueney

> ._*‘“f-‘-'!!;é

One analysis of the Nﬂghbmhuud Youth Curpg summer prmm

in Washingtan, D.C. tourd an inf#se relationship between the
the number of NYC slots and the incidence of crim.. This study
concluded that NYC had a slizhtly beneficial impact-upen aggre:
gate juvenile delinquenly statistics but this alleged relationship

did not appear to be statistically conclusive (DOL 1972).

Another study of NYE in-school and summer 1 rams deli-
neated the delinguency profils for participans © e periads
betare they enrolled in NYC, while they were «— nqin the
program, and, tmm the paint of enrollment to the date of
offense cheek: ’Fhﬁ[‘uﬂy concluded that "NYC participation,
among both m&'ﬁ@d females, 15 unrelated to delinquendy
prevention of fgduttmn 1
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Evaluation Findggs .
i . ’
i{r‘: E\ .
=Surnmary of Findings
Desmte ‘the large nurnber of reports on the Neighborhood Yauth CDrpS Yew attempted to
assess the impact of the program. Evidence of differential impact by race and-sex is limited. Some
studies, however, discuss the:effect of the program upon the labor market performance, educational
achievement, and delinquent behavior of NYC,‘ par’tlcupants
5§ N
In terms of emnorﬁrc |mﬁac‘t the findings revealed ﬁwat\mmpared to the control group the .
NYE€ group— | .
s was empluyed slightly more mgnthg since leaving h|gh ;chuol but thIS was not Statlstlcally
- significant;
« experienced slightly lower Fefore tax earnings but th : was not significantly different;
+ -
a * wasoutof the labor f'orc:g*(ﬁnemrplayed) a somewhat shorter time;
» had significantly .higher post h|qh schbol gross earnings (this is attributed to the srﬁaller
number Df manths of labor fort:e wrthdrawsl on the part of NYC Dar’tlclr)ant;) )
}‘
- £ = B = & £ 2 = -
The hndmgs revea\ed that male NYC par’tic:npagnts as compared to female participants— -
* earn more; ' .
* hgve less voluntary labor force withdrawal;’ ‘ "
- N - t i
* shoy/ No differe{ﬁce in unemployment. . o - : o

When u_mpared with their respactm& t:xnuul gruupif

. NY’C males earn more while NYC females do rmt;

T e NYL, fFﬁ13|F‘S are unemployed more, have fE‘WE‘r naurs of nunlabor force partmpatlon
and work less hours per week, :

The studies Jemonstrate that blacks benefit more economically Thdﬂ whm:s fmm NYC with
nositive gains evident: amanq both males aid females. The benefits attained by black females
du‘nun"f for much of the overall gains uf the total Sample : .

. o .

In terms of nanecanmmﬁ m‘martut was concluded that the NYC program had no statistically
significant impact upon thp mobablhty of high school corepletion or the number of years af srhunl s
completed. %






« :NEIGHBORHOOD
* . YWWTH CORPS

~ Evaluation Problems <L . o

The extent tovhich pai‘tmlpatmn in manpower programi$ has resulté‘ﬂ in increased sch@almg
is difficult to document. Difficulties arise’in measuring school achievement because many t:f the

K . jmrallees do not have the attitudes toward testing associated with middle class society. Many tests

1 ¥sed in defining academic gains have been found to be culturally biased. In addltlan.\cgmpansnns
grades completed and educational attainment of groups are inconclusive. In'many cases, the act
strrﬂaIly withdrawing from school may have occurred years after the individual had lost mterEst
fa’ttendmg class. ‘Graduation from high sahoal is not necessarily synonymous with educational - .
’ fsklﬂs even those who have a high school d?pgvna have been found deficient in redding and aritH.,
T~ metic skills. = g
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concwsxons ABQUTV
ASSESSING

#XPERIENTIAL EDUCATION
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In the conclusion a summary of the evaluation findings is offered. In addition, six issues are

discussed which appear to be of particular concern to evaluatars. Insensitive measurement tools,
l%c,

k of control over learning expgrlenées and heavy use Df classical research are otfered as4ome of
e problems, ‘ aa : .
. ® 5

E;qus often mdu:ate the need for new begmiﬁuﬁgs in this tight: we suggest the need to per-

haps consider some ‘alternative approaches to evaluating expernenﬂal education programs.
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. CHAPTER 8
CONCLUSIONS

Synthesns Df Evaluatmn Findings ) b
-( o ’

“In this section evaluatlamgsnds or patterns resulting from the analysus«gf the five experiential
‘education programs will-be dist ssed.. Figure 11 provides an overall summary of the findings and
outcomes. This figure was deflvéd by listing the eleven major outcomes (from Figure 2) along the
left margin. Across the top cf’the chart, the methods used and findings from the evaluation studies
are displayed. The methods used in the evaluations of the five programs were.classified as paper and
pencil tests, questionnaires, intérviews, case studies, and record reviews. Within this classification,
the target populations for the evaluation study have'been identified. These target popu’latmns in-
clude program students, program and comparison students, progt&rparticipants, and parents. 'In
addition to the metho#is used, the findings resulting from the evaluatlon studies.have been classified
as evidehce supporting the outcome, #idence not supporting the outcome, and no evidence re-
ported. The numbers in the cells represent the frequency of methods used and;the corréspondmg
findings that resulted for each of the eleven outcomes. Thus, the extent to whni:hethe ults of
these methods found posmve evidence that the program outcomes were achieved can be tentatively
identified. ) e ( . N -

. v L) \ , ' DR

The reader should keeyg in mind that tha@ésults cn‘ Flgure 11 are not as preclse nor ag tidy ,ﬁs
they appear. The outcomes. epresent the autbcrs b‘é t judgment regarding a framework for describ-
ing goals and outcomes. The evaluation r sults werg'sammarized and forced into our classification
frameworks. Not all reviewed studies provided explit\{ research design information. For axample,

a case study may have included both questionnaires andNpterviews. It'was not always.possible to
separate the methods used to collect the ddta from the repByted evaluation findings.. Finally, the
classification of the findings in Figure 11,are based on the judgment of the evaliators of the five
programs regarding whether the evidence{ supported the achlevement of the outcame 5

To aid in the mterpretatnon of this infermation, an example is provnded One outcm‘ﬁe iden:
tified for the goal of job waopr@t was job skills. For the programs reviewed, one program
evaluation reported on fii gs relating tg job skills. In this instance, a self-administered quespon
naire was mailed to progtar’n participants j:jrea;ment studgpts) fvho had completed the prgl‘Sf‘ﬂ &
Findings from this questmﬁnalre stiggested that students had obtained initial jobs that required
special skills learned #r the experiential education progrgm Thus, the evidence suggests that the

* v outcome.is being achi D} For purposes of deriving Figure 11, the conclusions appear to’be mor
precise ti®w they actiy are. Hence, Figure 11 is artificial to tﬁe extent that it oversimplifies the
complexity of the fmcﬁhgs especially as they relate to thenr full mterprétatnon in relationship to
other supporting evid el .

H " ‘ ?‘

. * Even with the abrte I|m|fatlﬂn§ Figure 11 provides sor&e |ﬂ5|ght5 as to patterns regarding the
evaluation of Experlemlal education programs. Case studges and record reviews were the least used
techniques to find evidete that thé outcome was achieved. Evidence that supported the achieve-
ment of the outcome was more ‘requently found from the use of guestionnaires and ‘interviews
than from paper and pén’all tests. It would appedr that'the 110rethe evaluat«:rs ;udgrﬂents are
required to mterprﬁ the lnforrnatlon the greater the likelihood that the ou@émp is achleved
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o T
- - - - ! x !
e 83

‘\) B ’ ) B . CL ©

EMC A ’ ! . : Y

Aruitoxt provided by Eic:



F 1

& . ®

Syﬂtif_gis _ S —— — _—

[T
o B
o

um g
i Thair Findings as They Ralate to Evaluating Outcomes s -

Ly , __ METHODS . ", FINDINGS

- o ;:zirls"réts ) Questionnaires Interviews
- EXPERIENTIAL 1 T . T T -
-7+ | ebucatioN 4 -
OUTCOMES
lg:

L

vidence that
Cutcome Mot Schiewed

me A«%Mm

v
No Evidence
Roaprgrted

| Found Evidence that

and Coomipa rison

Program Pertici-
Students

anvd Connpaipon

E lp-ﬁm-unrm
Students
E wparimmental
| Students
| Purenig.
' E xpearinmoan el
Exparimen tal

n]
1 For

| Racord Reviews

| and Comparison

e
| Exparimental
| Exparimental

| Sitnuchen ts
}Case Studies

{ Sturcien ts

L
—
e

Gl |-
3 L
-

~ Job SKills *

Joh Placement 4 N
& Retention

LN

PN SN

Academic . ) 2
Azhiegrﬁgﬁt

L%
]

—ll
v
L
m% e
R G |-

2 . nt 6

R ¥ o —t= T
2 ‘ ) E
Educational ) & ¥ X
o, ; ) &5

Awarenes§ ' : o ) K 2 €

13

"
-
|
|

|

1
|

|
|

|

| =ra—me
|
-

— e - — =

[N
=

]
Wl

Carsar 2
Skills. 9

W
-
—
Eire
it o

I
e
"
I
o
!
\
|
g o
L%
‘\
[
[
L
I
I
\

\l‘»..'l“\:

Emplyyability
Skills ' 1

Yo
&
Ll oy b

A

1 F
ot
-
—

e _ R . B . _ b
Lite Skills = 2 3 - i 1
R . " N S L

i}' Self -Awareness

- v- . . o

[N
| = s = b

t 11

.| thterpersonal o . ' 1 # ' 1 R}
B e S I A I B
o N SR R S S B R e Ea o —
Aé\ : Z E "5‘2;:- i : .
CONOMIC 1 ]

« Inglicators &
?J < 1

v
— g

i
Tl = —

oy
Lt
b e
=
—

o Social . . : - 1
A Indicatars «

TOTALS 14 a2 16 5. 04 |lse |2a |9

ERIC

Aruitoxt provided by Eic:



CONCLUSIONS

Using a control group for comparisbn, regardless of the methpd tended fu ﬂecreﬂse the l’%
finding evidence that supported the achievement of the outcome. It may be tﬁat in real y thi
comes are not being achieved. However, the authors believe this j js not the case, It isouro

that the lack of evidence from classical researcH evaluations (experimental studies) may be du
such factors as: the lack of a defensiblte standard or ﬁc?rtTL to compare results; inappropriately

> chosen control or comparusan .groups; insensitive paper and pencil tests; or hieavy reliance on statis- -
tical methods'to detect subtle changes jn student behavior. Our view of the pmblems'assamated
. wdh evaluating exptz{nentlaf education pregrams is presented in the folloyAng sectjon. (
. a;;ﬁs
@ - Pmbiems in Evaluating Experiential EducatiaﬁﬁPm
There are two basic questions that an evaluatar asks when attemptmg to-wtRWpkhe effective-
- ness of a program: : . '
i ) g S \_“‘%“!ti 7 = i
1. What should be measured? .. : ‘/ﬁz 3
- ‘x} 7 ;N S
2. Whatis the best way to measure it?
A I :
% ‘*attempts to answer these quesnons The probl&ns stem frDm ,z:th thg characterlstlcs af the prcs "
= grams and limitations in the methods applied to evaluate therfil ; - . S,
3 s e i': = F ‘
. . . . L)
The authors have placed the evaluation problems ir’%g six'Yegories, The EETEQGZ’]ES arE not
discrete but represent our judgmem regardmg major areas of c' gﬁ - e,
1 ;
2. :
B Y 3 . ;\f’
1 . =
4. S
5. ‘ y
6. Emphasis on classical research . o . _i}%&f % 5
Some examples of these evaluation problems are highlighted in theAfOllOWiﬁg‘,E‘{éE!ﬁ.iDﬂS. ; L
Evolving Objectives a; o s
It is difficult to tie down and clearly state the specific objectives of experiential education. s .é}?

. Itis hard to specify objectives for any program; but, this is especially true of éxperiential learning.
The objectives are often ambitious and broad, students’ experienges are diverse and individualized,
and ‘the nature of the program is “‘experiential’’ rather than carefully preprogrammed.
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f'rabléms

C)bjectwﬂs are gf‘ten used far purpases other than program planning and evaluation :uc:h,as : .
" getting fundmg gamlng school support, and gaining cc:rnmumty suppar‘:t The tﬁje Dbjéttlves of a
pragram may nut be: the stated ijEthVES . I

A hfdden c:u:{n:ulum that more. a;curately reflects the rjurpcxse of a proggary J§ d@cnbeﬁ by B _' %
. Crowe ang Walker in the Evaluation of the Executive High School InternshipdProgram: ‘ExBedtive,
\pore ﬁreclsily‘ o

Summary Ai( ugh difficult. to ferret out, a hidden. currlculum Fﬁay exn.;t tha

: expfgsaes the c:ristated nmpre¢|se Qﬂéls of a prcgram

"' T %

77777 3

. agers then pergewe tHat uﬁmeasurable ob;ectlves are an asset in that they help to retar flexlbihty %nd .
insure sufvival: I'n additton, betauie of the nature of experiential ledrning, it may" nQt be bDSSIb]E

55
_ g
N "to state ob;actl\‘ies at the same. level of measurabshty as for a math class, for examcﬂe Ee . ;
v - ) s ;; Lo - ,f-é*' cad *
FA A Tha authars propcs& that an- exaf‘nmatlgn nf goals of E‘KDEFIEF\TIE' education grcgrarﬂ {'i'
T - ‘réquired Eefore ‘déveloping a full-blown evaluation study, Figure 12 dvsplays our no‘;mr’l of‘t 1;5 @i o
N § frelatlcmghvp betweern goals and cansequences of such pragrams | S j‘ﬁ"_ ‘
B : ) . . B & . LR . : . 3 3
- R o ' - Figure 12 : - @ ’ é o
= . A, o o Wb
LA T T _ Relationship of Goals and Censequences : " .
¥. T . L o 3 o
: - « e
i " F . . . Lot ‘ : . L C
Y - ) éEJNSEQUEHCEs L -'E ‘ _,
- e - L . %
Y IntEﬁded UnmtEﬁded
~ o Expected, obvious Negligent, plea;gt
y Statec ) occurrence
< - S— S R - R Gy,
“ Nonstated 4 Hidden curriculum, Serendipity -
: * i ‘*'-,_,3" 1 B}

o
L
) 1
‘h .
[/
ﬂ!ﬂﬁ

P

ﬁ Observation of this diagram revedls four cells that could result from intended and uninténded

. consequences resulting fromestated and nungtsted goals. Of course unintended consequences are *
those outcomes thal*were not known or’ hyﬁntheazed prior to an evaluation. Once the unintended
consequences have been identified they become intended. We have labeled goals as stated and-
nonstated -because our experience suggests that impleménters of innovativé programs have a public

* {stated) and private (nonstated) agenda with regards to their program. The stated goals are those

; that are pedagogically sound, politically safe, and philosophically coherent., The rionstated goals
are those that are in par’tucnpants heads and motivate them tp actively participate and support the

program. . g\ . PR -
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CONCLUSIONS

jal étucagion programs are developmentaf in.nature. . The objectives are avolv- 7
ing rather thanpmrﬁﬂlnedi We are not sure what kinds of learning students should acquire from |
experiential prggrams‘;fnsShéiéld A : : .

_inén adult role?

a oo o Many expecigny

LY

learning to,

kS

. claritfing career plans?
N r ;o _‘-,;’%‘i' h .
v« .. “"#U|earning a combination of all the above?

L.lm’nl"wgﬁhd@l& ‘more through careful observation about what students are actually learning from
“these pdpgrams, it is arbitrary to evaluate them against preordained objectives. '

++  Decidingiwhich outcomes of experiential education programs should be measured is a difficult
¥task, One fiUSt continually ask the question:- Are the things we can measure well the most impor-
. tant to measure? Variables that are tougher to measure such as job satisfaction, work attitudes, and
_ o+, self-esteemgré often overlooked in favor of those which are easier to measure, i.e., job placement
.5 dhd deadeffic achievement. . :

R - dg™ . ) '
Limjted Control of the Learning Experiences \
‘in Experiential Education Programs ]

There is less control over what students learn in a work setting than in a ti%ditional classroom.
ez The school has limited control over the role of the sponsors (employers)—their level of commitment,
. ) _ Manner of working with the student, or their skills as teachers. Each student is plgced in a different
' ~ environment with a different sponsor in a different job. In essance, no two experiences are the same.
Fhe spudents’ experiences are influenced by the type of environment in which they are placed (e.g.,
M versus an office versus a factory). The sguderﬁts' experiehces are influenced by their sponsor

ployer) who is usually not trained in teachilig. Because there is only limited control over the
L Jg_grhiﬁg experiences, it is difficult to develop precise parameters for evaluation. \
. /

kl

Insensitive Measurement Tools S .

The sequgnce of learning in experiential education differs from the sequence of learning used
in the classr M§ﬁy experiential learning sequences begin with application—performing a task or
learning how work environments actually operate. Mnowledge and understanding of the underlying
principals and theories grow out of doing. - The classroom learning sequence begins with know:ng and f
understanding bits of information which are later applied. This basic difference makes many techniques *
that are appropriate for evaluating classroom learning inappropriate for evaluating experiential education,

w” . 87
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e

structures may fail to measure the reality based kndw how students gain from experiential learning.

Subtle Effects of Programs in Affective Areas

" Many of-the expected outcomes of experiential education are dffective in nature. Significant
pre-post differences in affective variables such as self-esteem, job satisfaction, attitude toward work
or relationships with others are rarely found in past evaluations of experiential education programs.

Thase effects, when they océur, are often subtie and difficult to pick up through the types
of measurement tools used; for example, a frequently used measurement tool in some type of self-
rating format. However, self-ratings tend to be high for most people most of the time. This leaves
little room for growth to be measured through pre-post or control group testing. More sensitive
and perhaps indirect measures of affective-outcomes are needed.

-
Classical Research Varsus Alternatives %

Classical research paradigms may have limited utility for testing the effects of experiential
education programs, especially in the formative developmental stages. While classical research can
provide infornfation to individuals, the conditions appear to be such that experienfial education is
not ready for thiggype of in-depth examination. .The emphasis on using classical research paradigms
in evaluating these programs can lead to experiments that are elegantly designed but often limited in
scope and relevance. The logic of experimental research for the hard sciences is undefeatable yet
it has often not served us well in evaluating these programs. The rigidity of the experimental model ;
may, in fact, perform a disservice in educational evaluations, It has encouraged us to examine hypo- )
thesized effects of programs without learning much about what really happgned in%he program, y
what students actually learned, why the program worked or failed, or whatgeatureggf the program
were most and least effective. A rigorous experiment is expensive in termis 8f time, dollars¥and
energy needed to conduct it. Yet after outlaying resources we eften find nc significant difigences
and little-significant information to pass on to the next program rﬂajnaﬂge’r, program eMgluator or
decision maker. . @ kg

. &
. , / &

The premature exgcution of classical research may force us to squegze a program into boxes «s .
it was never meant to fit, mask true program outcomes, and justify program effects which may
have been lucky artifacts rather than educationally significant effects. Figure 13 contrasts some of

* the assumptions behind experimental research with the assumptions behind experiential education.

These difference: lead to the conclusion that alternatives 47e needed 1:5 eva'uate experiential
education. More emphasis on describing the actual vxperienges of stydents and the ways in which
program resources are used is needed so that we may become more’sSQsitive 10 what is actually

happening in these programs. 7 A



Assurnptmns Behmd Expenmental Fiesaan:h
and Experiential Education.

—
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EXPERIMENTAL HESEAREH; {.? } - EXPER ENTIAL EDUCATIDN ’
Assumes that we I:m:w what 15 often a short-term, one time only, unfamiliar experience for one
the treatment.is. ) —| stpdent. There is no structure comprehensive enough to define every
’ o possible experience a student could have in a work environment. If
] it was possible, it probably would not be functional.
ak\ — — — — I ——
] ' . : ) ) L
‘| Assumes that we can predict what Is a unigue experience for each student based on their background,
effects are going to happen from level of maturity, work environment, spansor, type of job, motiva-
the treatment. - tion, and many other factors. This makes it difficult to predict
. 7 precise outcomes for individuals and even more difficult for groups.
, o _ e e
’ Assumes that a treatment is significant Expects students to profit in different ways by their experience.
when it affects the majority of the sub- ‘
jects 1m a similar way.
Assumes that the treatment conditions Exerts very limited control over the specific-experiences that are
) can be controiled. going to happen to students since the work environment has a life
’ of its own.

" Assumes that effects measured through Because of its diversity, may be better evaluated by one perceptive
group perception have maore validity " observer or a team of observers who can preserve differences as well
than the insight of an individual. as see patterns.

Requires meeting a complex chain Is an evolving entity. A rigid framework which penalizes one for not
of assumptions to generate credible . kflowing precisely what the program will be from the outset cannot.
results capture its effects. Attempting to measure the diffuse, developmental,
and often subtle effects of experiential learning with classical research
® the program had objectives paradigms is analogous to measuring a rainbow with.a yardstick.
® the program implemented
1ts objectives
R d '
® valid and reliabf® instruments
@ were used to measure-program )
effects S . ’ )
s rps p@ndentf ta the instruments i
representative A . .
- : L \ g 3
® control of norm compariscns i,
are used “i d
- ® statistical tests are e appropriate,
etc. .
e i L
. When any link in this chain is violated, .
the results become suspect. [ ,
. 89 )
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Altarnatives to Current Practices

As part of the effort associated with this research effort, project staff inveétigated alternatives
10 current practices on evaluating experleritual education programs. This effort is reported in a
companion report titled: Perspectives on Investigating the Consequences of Experiential Education

. edited by Crowe and Beckman. Briefly, this effort involved obtaining four [zerSpectwes on expe-
* riential education and its outcomes. The perspectives represented psychalogy, économics,, anthé8-

pology, and sociology. The conclusions from this effort are presented below: -

* Extend the notion that luck or chance create critival incidents which cause major changes
_ in a person’s life, i.e., to consider an experiential education program as a critical incident
.in a student’s Iife, 3

Rather than leaving major life changes to chance, increase the number of experiences s0 as
to inggease the probability of students encountering a critical incident. The success of the
prog im (experlence) wc:uld be measured m terms cf pranﬂunced char% in the.direction

‘*;.

o [Fvaluate experién tial programs within the context of career develapment thearies,i
The theory or framework would serve as the vehicle by which to specify how the program
should contribute to the development of a student’s career. Measurement would involve
using individuals as their own base line control and then aggregating in terms of the par-
ticular objective specified by the theory. _ i

» Choose a variable that is related to program outcames to determirie the Effectmeness of

- gxperiential education grograms. ,
A labor market\f;ablg such as earnings was suggested as reasonable. Earnings areless am-
biguous than test\scores as measures of program effectiveness and do not require elaborate
constructs to defiﬁe their meaning. Measurement would involve repeated observations of

earnings of participants and nonparticipants of experiential education programs.

» Use direct observation to describe the structure of relationships among individuals and
between individuals and their environment.

wauld prayuje addntlonal evudence to explam what really happerxs ina pragram Measure-
ment would, therefoﬁe rely on the accuracy of the observations.

i o, . .
. Extegr:l the scope of analysis to m,lude social s’truc:tufe.,

Thigfould add the dimensicn of Uﬁderstandmg the student 5 motweg beliefs, and actions
asap oduct of social relationships. The unit of analysis would be the school rather than
the mdividual. Rather than using a single measure or repeated observations, the use of
'severai methods to test the same points is em:c;uraged to find evudence of program effective-
ness. v -

s Y

a . , . ]
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CONCLUSIONS

¢

Rl

- -+~ The resutts of the effort provided' provocative ideas for future investigations, but did not
‘lead to a single approach or new methodologies for evaluating experiential education programs.
Many of the ideas have been tried, in part, by evaluators of innovative programs. What was ac-
complished was confirmation of many of the techniques evaluators have already used but often
expressed doubts about because they were not based in experimental research. The next step isto _

develop fully, understand, and implement the ideas in future evaluations.

o

m

T
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